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THE MaLcoLM BALDRIGE NATIONAL QUALITY AWARD

A Public-Private Partnership

Building active partnerships in the ptivate sector—and
amneng the private secvor and all levels of povernment—is
fundamental o the suceess of the Baldtige Nationsl Qualigy
Program in improving national competitiveness, Private-
siceor support for the Program in the form of fands, volun-
teer efforts, and participation in information wansfer
continues to grow.

Ta ensure the continued growth and success of these
parmershipe, each of the foilowing organizations plays an
important rofe.

Foundation for the Malcolm Baldrige
Mational Quality Award

The Foundation for the Malcolm Baldrige MNational Qualigr
Aovard was croared w foster the success of the Program,
The Foundation’s madn objective is to raise funds o par-
mancatly endow the Avward Program.

Erominant leaders from U.S. orpanirations serve ag
Foundation Trustecs to cnsare that the Foundatan
objectives are accomplished, A broad cross section of
organizations throughout the United States provides
financial support to the Foandation.

Mational Institute of Standards and
Technology

The U.5. Deparment of Comnmerce is respansihle for the
Babdrige MNational Ouality Program and the Award. The
Wational Institnte of Staindards and Technology (NIST), an
ageney of the Deparements Technology Administration,
manages the Program. NIST promotes U.S, ecomomic
growth by working with industey to develop and deliver
the high-quality measurement tools, data, and services
necessary for the mation’s technalogy infrasteucture. NIST
also participates in 4 unigue, povernment/private-sector
partnership t accelerate the deselopment of high-risk
technologies chat promise significant commercial and
ceonamic benefits. Through a netswork of technology
extension centers and feld offices serving al] 50 states and
Prerto Rica, NIST helps small- and medivin-sized bosi-
nesses access the information and expertise they need to
improve their competitdveness in the global marketplace,

Armerican Society for Quality

The American Society for Quality (ASO)) assists in adiminis-
tering the Award Program under contract to NIS'T, A5G is
dedicated to the onpoing development, advancement, and
promotion of gquality conceprs, principles, and technigues.
ASC serives to be the worlds recogized champion and
leading authority onall issves related to quality, ASQ ree-
agnizes that continnous quality improvernent will help the
fivorable positioning of American goods and services m the
internaricnal wrarketplace,

Board of Overseers

The Beard of Overseers advises the Department of Cot-
meres on the Baldrige National Quality Program. The
board is appainted by the Secretary of Commerce and
consists of distinguished leaders from afl sectors of the U5,
'EI:D]'.IGI'I'I}?.

The Board of Overscers evaluates all aspects of the Pro-
gram, including the adequacy of the Criteria and processes
for determining Awrard recipients, &n imporeant patt of the
board’ responsilylity is co assess how well the Progeam is
serving the naticnal ineerest. Accordingly, the board makes
recommendations w the Secietary of Commerce and to the
Director of NIST regarding changes and improvements in
the Program,

Board of Examinges

The Board of Examiners evalrates Award applicadons and
|prepares feedback reparts. The Panel of Judges, part of the
Board of Txaminers, makes Svward recommendations to the
Director of NIST. The board consists of leading experts
from U5, lusinesses and education, health core, and non-
profit organizations, NIST selects members through a
competitive application process. For 2008, the board consists
of about 540 members. Of these, 10 {who ave appointed by
the Secretary of Commerce) serve as Judges, and approx-
mately 110 serve as Senior Examiners, The remainder serve
a5 Examiners. All members of the hoard must take partin an
Fxaminer Preparation Counrse.

In addition to reviewing apphications, board members play
a significant robe in sharing information aboutthe Program,
Their membership in bundreds of professional, trade,
cofmmity, and state arganizations helps them disseminate
this information.

Award Recipients

Aveard recipients are required to share information an theis
succossful perforaamee and quality strategics widh other
ULS. organizations. However, recipients are not required to
shate proprietary infocmation, even if such infornation was
part of their Award application. The princtpal taechanism
for sharing information is The Quest for Excellonce®
Conference, held annnally.

Award reciprenes in the 18 years of the Award have been
exteemmely penerous in their commitiment e improving ULS,
competidveness and furthenng che ULS, pursuit of per-
formance excellence. They have shared informaton with
hondreds of thousands of companies, cducation crganizatons,
health care organizations, government agencies, and others,
This sharing far exceeds expectations and Program require-
metts, Awvard recipients’ efforts have encouraged many
other ormnizadons in all sectars of the TS economy to
undertake their own performance improvement efforts.
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Subject: Take the Baldrige Challenge and Facel

‘The Baldrige Education Criteria for Performance Excellence are about seudents excelling! They also are about an
organization that is high-performing, has high integrity, and is characterized by the ethical behavior of its stadents,
facolty, and staff.

The Criteria help organizations respond to current challenges and address all the cotnplezities of delivering today’s
results while preparing effectively for the future. The 2006 Fducation Criteria inchude 19 simple new questions, one
for each of the Baldrige Criteria Irems (se¢ page 11} While the questions are simple, providing the answers is
challenging and gets ai: the core of how your organization operates today and how you prepare for the future. How
does your arganization measare up?

Whether your organization is small or large; is involved in elementary, secondary, or higher education; or has one
location or multiple sites, the Educadon Critetia provide 2 valuable framework that can help you measure perfor-
matiee and plan in an uncertain environment. The Criteria can help vou align resonrces with approaclies, such a5
Plan-Do-Study-Act, a Balanced Scorecard, and acereditation self-studies; TRIETE dchieveme At dotimini
teatio, protuctivity, and éffectiveness; dtl dchievs stratigic goals,
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How tn begin that first Baldrige assessment? Take a few minutes and scan the questions in the Organizational
Profile on pages 12 and 14. A discussion of the answers to these questions might be your first Baldrige assessment.
For additional guidance, refer to our free booklet Gerting Started with the Baldrige Criteria fur Perfornuance Excellonce.

Do you need to know what your faculty and statf and your senior managers think? Do youn believe you have heen
making progress but want to aceelerare or better focus yonr effores? Try using our simple dre W Making Progrexs?
and Are We Making Progress as Leaders? questionnaires. Organized by the seven Baldrige Crireria Categories, they
will help you check your progress toward meeting your organizational goals and can improve communication
amnong your facaley and staff and your leadership tean,

Even if you don’t expect to win the Baldrige Award, submitting an Award application has valuable henefits. Every
applicant receives a detailed feedback report based on an independent, external assessment conducted by a panel of
specially trained and recognized experts,

Ihe Criteria are in your hands . . . 50 is an incredible opportunity, Why not take advantage of that oppormnity?
When yon turn these pages, you tnrn the corner toward performance excellence. If von want more information,
conract me at nqp@nist.gov.

Need some useful-togls:to meet the Baldrige Challenge? Try using
L Getting:Started vith the Béldrige Critéria for Performance Excellence . 1 .-
» E-Paldrige Grganizationd] Profile: found. g otr Web site at )
- www baldrige.nist. goveBaldrige/Step, Ohe:htm S
v Are We Making Progress?iand Afé We Making:Progress ds Leaders?.

Co nfa'ct'thé: Bél'éj"?fige' Natlonal ;Qﬂ_ﬁli;t;gr Prograni or .\;iéit:;:':uf Wve b';Eiiéi for. th@fﬂi:a;h:d';;othe'r'_a;j'ujt_a:ipa_fsﬁ_l"ﬁ-mt_;eﬁa[s. :

Ealdrige National funlity Progran « MIST » Admicistration Bulldiag, Roone AB0D + 108 Burean Brive, Stop TR0 + Gaithershurg, bD Z6R99. 162D
Telephene: (381 9Y5-2038 « Fac (A01) P48-37 18 + E-maik ngpfPatse oy + Web slte: v baldetpe, nkstgov
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‘Linkage of the Education Criteria to the
- Baldrige Business Sector Griteria, -7 1

- The-2006 Tducatioi Critasfa dngorporate
“Vihaes and; Coticepts destribed o pages 13

. buile én'the sevdn-part frameworl wiedinihe:. . F;
~Business Critepia. THe ratioiiile: for. the dac 9 the samic™ .
framvwork i5.thatic is adapeable to theyrequiremenitsof - .

. all organdzations, inghading educition orgitiizitons. .
Hawevet, this-adiptation does ndit assume that thess, =7
requirenients are necessarily addressed i the sdine sy,

- “This.adapeition for the educatiof sector, thei, is Targely
a translation of the language and lasic-condepis of ~ .

~ buiginess excellence to similaely fifigorearit ecidaepts fy 7
educatign excellence, A major. practical: hétiefit: duribed
from whing a;commont: frameworl: For all stetirs of theps
ecqnomy is that it fosters cross-sector coopEFation dtl. .
sharing of best practices, g LT

Education Criteria for Performance
Excelience Frameworl

The Core Values and Coneepts ate embodicd in seven
Categaries, as follows;

Leadership
Strategic Planning
Student, Staleeholder, and Market Focus

Measurement, Analysis, and Knowledge
Management

§  Faculty and Staff Focus
6 Process Management
¥ Results

A W R e

The figure on page § provides the framework connecting
and integradng the Caregories.

From top to hottoi, the framework has the following basic
elements,

Organizational Prafife

Your Crganizational Profile (top of figure) sets the context
for the way your organization operaves. Your enviconment,
key worldng relationships, and stratepie challenges serve as
an gverarching guide for your organtzationa) performance

MANaFenient system,

System QOperations

"The system operations are composed of the sit Baldrige
Categories in the center of the fignre that define your
aperations and the results yau achieve,

Leadearship (Category 1), Steatepic Planning (Category 23,
and Stodent, Stakehalder, and Market Focus (Cavegory 3)
represent the leadership triad. These Categories are placed
together to emphasize the importance of a leadership focus
on sirategy and on smdents snd stakeholders. Scaior leaders
set your organizational direction and seek fitare opportimi-
ties for your efganization,

Facalty and Staff Focus (Category 53, Process Management
(Category &), and Results (Category 7) represent the vesuls
triad. Your organization’ faculiy and seaff and key processes
accotuplish the work of the organization diat yields your
overalt performance resules,

All acdons point toward Resnlts—a composice of student,
stakeholder, murket, budgerary, financial, and operational
performance results, including faculty and staff, governance,
and social responsibiliey resubts,

The horizontat arvow in the center of the framework Jnks
the deadership triad to die results triad, a linkage critical to
organizational success, Furthermore, the arrow indicates e
central relationship between Leadership {Catwegory 1) and
Besults {Caregory 7). The two-headed arrows indicate the
importance of feedhack in an effective performance man-
ATETNEN T SFRLCIT.

System Foundation

Measqrement, Analysis, and Knowledge Management
(Categrory 4 are critical to the effective management of
your organizaton and to s fact-based, knowledge-driven
system for iniproving performance. Measurement, analysis,
ant knowledge management serve as a foundation for the
performance management syster.

Criteria Bfructuve

The seven Ciiveria Categorics shown in the figure are
subdivided into Trerns aod Areas to Address.

ltems

There are 19 Trems, each focusing on a major sequirement.
Irem titles and point values are given om page 11, The Trem
format s shown on page 57.

Aregs to Address

Ttems consise of one or more Areas to Address (Areas).
Organizations should addvess their responses w the specific
requirements of these Areas,

2006 Educatfon Criterta for Perforrmance Excallance



KEy CHARACTERISTICS OF THE EDUCATION CRITERIA

|. The Critaria fecus an results.

The Crivetfa forus on the key aveas of organizadonal
petformance given below.

Organizatinrial: perforrﬁante ar‘ﬁas*
{1} qmdcnt Emrﬂmg {3111’:{,0111{35 '

) E4} facu]l:g,r and staffoutmﬁc P

{5 1ot B"’tm?ﬂtl ol eﬂ" ﬂctwen eks nut:nme:: tnciudmg_ '
ke internal npcranmml perfonnance measnres

(6 leadershij and social vegponsibility t;utct_u_nca_:.

Fhe use of this camposite of measures is ntended to
ensure that stvategies are balanced—that they do not
inappropriately wade off among important stakeholders,
ubjectives, or short- and longer-term greals.

1. The Criteria are nonprescriptive and adaptable.
"The Criteria are made up of resubs-oriented require-
ments, However, the Criteria do 2ot prescribe

m how your organization shonld be stucnrad;

W thae your organization should o should not bave
depariments for quality, planning, or other fone-
1015, O

m that different units in your organizagon should be
tansged in the same way.

These factors differ among ovganizarions, and they are
likeely to change as needs and strategies evolve,

TFhe Criteria are nomprescripiive for the followiag reasons:

(1) The focus is on results, not on procedures, wols, or
organizations] soucture, Organirations are eneonr-
aged to develop and demonstrate creative, adaptive,
and flexible approaches for meeting requirements.

Nonpreseriptive requirements are intended w foster

incrementat and major ("*breakthrough™) improve-
ments, 25 well as basic changre through inmoveton.

{2} The sclecdan. of tooly, teelmiques, systeims, and org-
anjzational strocenre vsvally depends on factors such
a5 orpanization type and size, organizatdonal rela-
toaships, your orgattation’ stage of development,
and faculty and staff capabilides and responsibilitcs.

(33 A foews on common requitements, cather than on
cormrnan proccdires, fosters understanding, commm-
nication, sharing, alipninent, and integradon, while
sapparting innevation and diversity m approaches.

2006 Education Critaria for Performance Excellenca

3. The Criteria integrate key educaticn themes.

The Edncation Criteria have been adapted w consider
several important education COnCeps and the specific
needs of education orpanizatiens. These include the
fD]_El'.IWI]'_Ig

® The Education Criteria place 2 primary focus on
teaching and lsaniing becanse these aze the prineipsl
goads of education organizadons.

m While the Education Criteria stress a focns on
student learning for all education nrganizadons,
individoal organizational missions, roles, and
programs will vary for differene opes of organiza-
tioms (&.g., ptimary and secondary schools, teade
schoals, engineering schaoks, or teaching and
research organivations).

W Stucdents are the key enstomers of edocation organi-
zations, but thers may he multiple stakehalders
{8, patents, emiployers, other schools, and compm-
nities).

B "The concepr of excellence inelndes three compo-
nents: {17 2 well-concetved and well-executed
AsFeIRNENE SUatepy; (2] year-to-year improvement in
key measures and indicators of performance,
especially student learning; and (3} demonstated
leadership in performance and performance
improvement relatve to comparable otganizations
and to appropizate benchmarks,

4. The Criteria support a systems perspactive to
maintaining organization-wide goal alignment.

The systems perspective to goal alignment is embedded
in the integrated structure of the Core Valnes and
Concepts, the Organizational Profile, the Criteria, the
Seoring Guidelines, and the eemlty-oriented, cause-effeot
linkapes among the Criteris Trems.

Aligriment in the Criteniz s built aroimd connecting and
reinforcing measures detived from your organization’s
processes and strategy. These measures tie divectly 1o
stzdant and stakeholder valne and o overall performance.
"The vse of measnres thus channels differenc activities in
consistent diveetdons with less noed for detailed proce-
dures, eentralized decision making, or averly complex
process anagement. Measures therely serve as both

a conumutications ool and & Lasts for deploving consiz-
tent overall performance requirements, Such alignment
ansures consistency of purpose while alsa supportdng
agithty, innowation, and decengralized decision makiny,

A systermns perspeetive to goal alignment, particnlazly

when strategy and goals change over time, requires
dynamic linkages among Criteria Ttems. In the Criterfa,



action-otiented cycles of learning wake place via feedback
hesween processes and resilis,

The learning cycles have four, cleatly defined stages:

(1) planning, including design of processes, selection
of measnres, and deplopment of reguivements

{2} executing plans

{3) assessing progress and capturing new knowledge,
taking into account internal and external resnbts

(4) revising plans based on assessment findings,
learning, new inputs, new requirements, and
upportunides for innovadon

5. The Criteria support goal-based diagnosis.

The Criteria and the Scoring Guidelines make up a two-
patt diagnostic (assessment) systeirl. The Criteria are 1 set
of 19 perfarmance-orienved requirements. The Seoring
Guidelines spell out the assossment dimensions—Process
and Results—and the key factors wsed o assess each
dimension, A assessinent thus provides a profile of
strengths and opportanides for improvement relative to
the 19 performance-otiented requiresnents snd relative 1o
process and perfortnance matarity as determinegd by the
Searing Guidelines. In this way, assessment leads
actions that contribmse w0 performance improvement in
all areas, as deseribed in the shaded box on page 7. This
dizgnostic assessment 1s 2 useful management tood that
goes beyond most performanee reviews and is applicable
t0 2 wide range of sirategies, management systerns, and
types of oranizatians.

f 1006 Educatton Criterta for Performance Excellence



32

M1, Srudent and stalehnlder satisfaction and dissacis-
faction results reporved in diis Trem should eelate to
tha studest segments, stakeholder groups, and market
serments discussed in P1B(2Y end Teem 3.1 and to the
determination methods and daa deseribed in Trem
3.2, Results data might include feedback from stu-
dents and stakeholders and cheir overall assessment of
education snd aperations. Exsmiples of smudent and
stakeholder satisfacrion and dissatisfaction indicators
are given in the Trem 3.2 Notes,

™2 Measures and indicators of students* ssdsfaction
with your programs and services relative to students’
satisfaction with competitors and compatable

Vo sdditiona] deseription of this Iteem, e page 51,

organizations {7.2a[IT} might inelude gains and losses
of your sindents frem or to other schaaks or alterna-
tive means of educaton, such as home schooling or
carporate educational programs. Results also might
include ﬂhjﬂ/mvc intormaden and dat frem indepen-
dent arganizagans and ey stakeholders. Such aljec-
tive information wight include survey resnbes,
competitive awards, recagnition, and ratings. The
mformation and data should reflect comparative
satisfaction (and dissatisfaction}. Information on the
comparathve petformance of vour students shonid be
inchuded in Tem 7.1,

T,"’f? "‘f
‘fﬁﬁ'ﬁ% %

Eﬂhs i KEV-MEASURgS ot IND[CATGRS of budget:arjr and Enan(:m[
F’ERFDRM.#.NGE 111cludmg MEASUHE of cost: wntammenh #s. apprtrprmte.

(2} Whuf; are jrour CUREnt. LE'.-'EIj aud TR‘ENDS m KET ME&SURES O INDICATORS Elf m“ﬂ‘kﬂt PERFGRM.&NGE, mcludmg
- mygrkat shart and new: mark&ts entered; 18 appropriate?- ' : 5

g %@ﬁ}l

ee Ieve #

Hibrds:

S

Tror adedivionat desetiption of this Tem, see page 31,

s;, :ﬂfoiimce B+

e,
Eiﬂtfg‘ﬁtﬁﬂ‘ﬂmi%ﬂnnmﬁa]
ey Tee 2y
N2, New markets cnrerecl {7. 321} toight inclnde
offering Weh-based services o distanve leamning.

2004 Education Criteria for Performance Excellence



shovld be embedded
and ongoing, allowing
for prompe feedhack,

m Although hetter
actmizsion eriteria might
contribute to itnproved
education for all
srudents, inproved
student leaming hased
entirely on changing
students” entry-level
qualifications should
1ot be reported in Trem
7.1, However, improve-
ment tremds in snadent
admission qualifications
are appropriate for
inclusion in Organizadonal Effectveness Outcomes (Ttem
7.5). Improvement in stadent Jearning beyond that which
eould be agriluted to enoy-level qualifications 1s appro-
priate for inclusion in Trem 7.1, along with other measures
and indicators of improvemene trends and comparisons.

& Determining the correlation herween edueation design and
delivery and student learning is & erftical management tool
for (1} defining and focusing on key instruetional require-
ments; (2} identfying educational service differendators;
and (3} determining canse-and-effoet relatonships batween
your educational service attributes and various factors,
mcluding evidance of student and stakeholder satisfaction;
stirdent piersistence, graduation, and course completion;
and positive veferral, The correlation might reveal emerg-
ing or changing requivements, changing markets, or the
potential absolescence of cducational offerings,

1.2 Stedeirt- crd Stabehalder-Foerved Outearres What
are your student- wnd stakeholder-focused perforimnance
resteltef

Purpose

‘This ltein cxamines your ﬂrganizalion’e student- and
stakehotder-focused results, sich the sim of demonstratiog
how el your organization has been satisfying stadents’ and
stakeholders' key needs and expectarions atd has encour-
aged loyalty, student persistence, and positive veferrals, as
Aappropriate,

Camments

m This liem focuses on all velovane data to detetmine and
help predict your ofganizaton’s performance as viewed
by vour students and stakcholders, Relevane data and
tnformation include smudent and staleholder sabsfacton
and dissatisfaction; gains and losses of stodenes; posigve
referrals; complaims, complaint management, and effec-
tive complaing resolution; stadeni- and stakehalder-
peccefved value; studene assessment of the accessibility
and availability of educational programs and offerings;

2006 Education Critar|a for Performance Excallanca

and awards, ratings, and recognition from independent
rating organizations.

m Fffectively used, satisfaction results provide important
indieators of organizational effectiveness and improve-
ment. Effective nse entails understanding the key dimen-
sions of satisfaction and dissatisfaction, recognizing thar
satisfaction and dissatisfaction with educational services
and performance might differ among student segments
and stakeholder growps, and recopnizing that satdsfagtion
and dissatisfaction mtght change over titne. The mderfy-
ing purpose of the Tten is to ensure thar satisfaction levels
provide 2 usefud tool in assessing key climate fictors dhae
eontribute to or inhibit education. Satisfaction resnlts are
thus principally enablers, not ends in themselves,
Thgether, the resules reporred in Ttem 7.2 should help
guide action leading to improved swdent performance,
recognizing that the action might addeess climate,
curricnls, facnkty development, and many othar factors.
"The Item should not he interpeeted a3 emphasizing

pupufani,}?’ or other short-term, noteducationat aims.

Furpn:ve

This [tem examines vour organization’s key budgesary,
fmancial, and 1‘1]111-:E:t tesults, widh thcr E{et‘\:rﬂndm g
HE nidnager éh’ EH&cum 1;i$e: o?finanda‘i resourees v,

Comments
& This IlEm addre&ecq thme facmrq th&t he.qt Leﬂe-::t Lhe

*Iﬁlﬁrshi ”g‘rﬁﬁ*‘“ﬂ"‘“ 'i-‘:‘e’ﬁtagn ’f‘
i iﬂiﬁﬂg%frgs _ ﬁ ot M
e ghls i’&Hﬁ e maasures ofgrmrth

xﬁuss‘"ﬁ ST OF pﬁ}g‘ralnq ‘e iliradicrial Services”
fpptm ety tien- Web-based and dist:’iﬂcl& learning -
gﬁﬁ’ﬁ’éﬂ-’ﬁﬁ'ﬂ AR 1mﬁifﬁ1*’ﬁeasﬂéf:s T30 Bk e

i itllization of nel éducationa) ‘progéuh’ nffsrmgq,
HiEHt b e v it @ TEeT e
- ﬁiﬁﬂﬁn, ij‘uﬂuﬂlnh}_z om alternative Lgutﬂ"

' t.‘ﬁs sueh a5 limme schaoling; charter'se 00l or
Wﬁi’i@% ol fﬂ%ﬂbf cxpanded delwax‘pdr;?ethc g BS
5 ﬂﬁf:‘;ﬁbnat& ‘Comparative duta for thesd Tﬂﬂﬂﬂit’ﬂ.‘?mlght

mdudc performance e pelative t oo ;np=g1;5111le QrEANIZALiaNS
i !mlrujﬁﬁ.:ﬁ_u_ appruprialf beh{:flmarfs . ;'
ffo! u_%m and-arirgide the acadernic compmimity,



