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Dear Principals and Teachers,

The purpose of Catholic education is to draw or lead people of all ages out of
isolation and into communion with God and others through a deeper

understanding, experience,and practice of oneds f ai

are both essential aspects of our teaching ministry in the Archdiocese of
Louisville. Our vision is that all schools in the Archdiocese of Louisville are
professional learning communities grounded in Catholic faith formation.

The information contained within the Archdiocese of Louisville Curriculum
Handbook gives schools the framework in which to design, implement, and
assess curriculum.  This handbook contains the archdiocesan curriculum
framework which represents many hours of conscientious planning and the
collective wisdom of archdiocesan consultants, principals, and teachers.

The charge for schools is to use the curriculum framework and other handbook
information to identify desired results, develop collaborative strategies to achieve
their goals, and create systems to assess student learning.

The integration of religious values with knowledge and life experiences places
Catholic schools in an excellent position to help us realize our vision of
proclaiming the Gospel, bringing all learners to their full potential, leading
persons to prayer and worship, building community, and transforming the world.

Sincerely,

Leisa Schulz
Superintendent of Schools

t

h.
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Archdiocese of Louisville
Foundational Statements

In the Archdiocese of Louisville Handbook for Catholic Schools, the vision and
mission of the Office of Lifelong Formation and Education is stated as follows:

VISION OF THE OFFICE OF
LIFELONG FORMATION AND EDUCATION

In communion with servant leaders, we become a Church
incarnate of Christ.

MISSION OF THE OFFICE OF
LIFELONG FORMATION AND EDUCATION

To provide ministerial support for the formation and education of
the whole person in the context of deepening spirituality grounded
in Catholic beliefs, traditions, and values.

We value:

The person and message of Jesus Christ

The dignity of every person

The developmental nature of faith

The sacredness of life

The communal dimension of our faith

The lifelong process of Catholic formation and education

Vision and Mission/OLFE August 2011



MISSION OF ARCHDIOCESE OF LOUISVILLE
CATHOLIC SCHOOLS

The Catholic schools of the Archdiocese of Louisville exist to serve and engage young

people in response to the call of Jesus Chri st
families and parishes, we seek to form our students, and through them, transform our

world in light of the Gospel message. Our diverse community of schools, each with its

own unique history, spirit, and tradition, prepares our graduates to live their faith as

maturing adults and provide Christian leadership for Church and society.

VISION OF ARCHDIOCESE OF LOUISVILLE
CATHOLIC SCHOOLS

As stewards of Catholic education, our community of schools leads the way to a just and

life-giving future without limits.  Through collaboration, our faith and learning

communities empower each other to learn our Catholic teachings, achieve academic

excell ence, embrace diversity, accept challenge
self and others. We are called to transform ourselves, one another, and the world

through the Gospel of Jesus Christ in this complex time of rapid change.

Values
With fidelity to this mission and vision, we value:

e Living Faith T In-depth study of the teachings and traditions of the Catholic
Church and opportunities for students to develop their personal relationships with
God within caring faith communities.

e Celebrating Community T Communities of lifelong learners and believers who
share responsibility for developing themselves to the fullest T intellectually,
spiritually, emotionally, physically, and aesthetically i with appreciation for
diverse individual gifts and challenges and respect for the common good.

e Embracing Service i People and programs that teach and promote the dignity of
all people as children of God, especially those most in need, vulnerable, or
neglected, by embracing service, justice, and compassion.

e Inspiring Achievement i An exceptional academic experience that inspires
excellence and achievement and fosters the lifelong pursuit of truth through self-
disciplined habits of mind, body, and spirit.

Mission and Vision/Catholic Schools 3 August 2011



CURRICULUM MISSION AND VISION

Curriculum Mission

Within the organizational structure of the Archdiocese of Louisville, the area of
curriculum supports lifelong formation and education.

The curriculum mission of the Archdiocese of Louisville is
to develop and support exemplary Catholic education and
faith formation through application of best practices in the
teaching/learning process for all learners. This allows
educators and students alike to reach their highest
potential and carry out the mission of the Church.

This curriculum mission is accomplished by:

making collaborative curriculum decisions that encompass Catholic beliefs, traditions
and values

challenging schools, teachers, and all learners to reach their highest potential and
function as Professional Learning Communities

using research and best practice to provide comprehensive Archdiocesan Curriculum
and Assessment Plans that can be adapted and enhanced at the local school and
parish level

providing professional development that shapes valuable initiatives and programs
and guides teachers toward effective implementation of the Curriculum and
Assessment Plans

Curriculum Vision

The curriculum vision of the Archdiocese of Louisville is to
create professional learning communities that develop and
support exemplary Catholic education with a focus on
Catholic beliefs and continuous improvement in student
and adult achievement and faith formation.

This curriculum vision is accomplished through:

a collaborative model of decision-making and sharing of knowledge and resources at
all levels i Archdiocese, parish, school, and classroom

Professional Learning Communities in which individuals and groups view themselves
and function as learners

application of best practices to all teaching/learning processes

a comprehensive Curriculum and Assessment Plan implemented and adapted to
meet all |l earnersdé needs

professional development identified and provided to support appropriate curriculum
initiatives

a Curriculum Planning Council maintained as a consultative body to assist with short
term and long range district planning

Curriculum Mission and Vision August 2011



CURRICULUM VALUES AND GOALS

Curriculum Values

In order to advance our vision of creating Professional Learning Communities that
develop and support exemplary Catholic education, continuous faith formation, and
improvement in student and adult achievement, the curriculum values are:

Catholic beliefs, traditions, and values

the foundations and practices of Professional Learning Communities

respect and support for the individuality and the potential of all learners

best practices in all teaching/learning processes

collaborative decision-making

purposeful curriculum development and assessment at all levels i Archdiocesan,
school, classroom

multiple approaches and strategies for differentiation in curriculum practices and
initiatives

valuable and effective professional development to shape and support curriculum
initiatives

Curriculum Goals

In order to advance our vision, our goals are to:

make curriculum decisions based on Catholic beliefs, traditions, and values
implement the foundations and practices of Professional Learning Communities
engage in collaborative decision-making

implement multiple and effective curriculum practice and initiatives to invite and
engage all learners

continue the development of a comprehensive curriculum and assessment plan with
specific, clearly stated and challenging learning goals and standards for all learners
assist schools and parishes with curriculum development and assessment plans that
focus on student and adult learning as the ultimate goal

engage in systemic analysis, goal setting, and refinement of curriculum documents,
programs, and practices to focus on and monitor continuous improvement

provide quality and continuous professional development to shape and support
curriculum initiatives

Curriculum Values and Goals August 2011
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PURPOSE OF THE
CURRICULUM HANDBOOK AND CURRICULUM FRAMEWORK

The Archdiocese of Louisville Curriculum Handbook is designed as a reference for administrators, teachers
and the community. The handbook contains foundational statements, such as curriculum mission, vision,
values, and goals, which bring direction and cohesiveness to curriculum planning and development in
Catholic schools. Broad-spectrum components of the handbook, and part of the curriculum framework, are
the Academic Expectations and Learning Goals which are exit outcomes aligned with state and national
standards.

How to Use the Curriculum Framework

The Handbook and its components are designed to direct and assist by:

e stating publicly the curriculum standards, objectives, philosophies, and practices of Catholic education
documenting the curriculum development process in the Archdiocese of Louisville
providing a framework as a basis for cohesiveness in curriculum design, assessment, and
implementation throughout Catholic schools

e providing a framework that offers structure, in tandem with local autonomy, throughout the curriculum
decision-making process

providing a fAcor e cont etmetgaal of ntastery/pofeciancytfoe all tadanisg h t 6

e providing an overview of and reference to curriculum documents and practices that are currently in
place in the Archdiocese of Louisville

e providing broad guidelines for introduction, development, and mastery of knowledge and skills through
use of the performance standards

e suggesting opportunities for integration and application of technology and library media skills into the
content areas

e providing a resource for administrators to use when supporting teachers and setting professional goals
in conjunction with the Professional Growth Plan

e providing direction for all teachers, including beginning teachers or teachers who are new to Catholic
education

e guiding teachers in the process of pruning textbooks and incorporating other resource materials in order
to effectively focus on critical content and concepts to be included in the local curriculum

How Not to Use the Curriculum Framework

The Handbook and its components are not designed to direct and assist teachers with:

e a complete fichecklistdo of curriculum content t
and taught in a variety of contexts

e the answers to all curriculum decisions because teachers should retain their autonomy to make
decisions based on student needs and the curriculum

e a specific local scope and sequence for all grades/levels because local schools need to
confer/collaborate to make these finaldeci si ons based on studentos
while using the curriculum framework as their guide

e fibreaking downd more specific understandings,
the classroom teacher makes those decisions based on student needs and the curriculum

e aligning content directly with standardized tests, because standardized tests are designed to be a
Amoving tar gemaabaveahd below gtadedetvel i t

e lists of teaching strategies to teach specific concepts, content, topics, skills, and processes because the
classroom teacher makes those decisions, based on student needs and learning styles

e specific suggestions for intra/interdisciplinary integration and connections because the classroom
teacher needs to determine these opportunities based upon available resources
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OVERVIEW

Curriculum standards, instructional materials, and teaching/learning practices must align
in order to be effective. This cohesiveness allows for consistent student performance,
transfer of knowledge, deep understanding of essential concepts, and application of
skills in order to serve all learners in an equitable manner. Implementation of standards
is most crucial at the classroom level, which is where the use of standards can lead to
the most significant change in student achievement. A thorough understanding of
standards in content areas i s a cr indishoud
be embedded into the design, assessment, and implementation process within each
school and classroom. The teaching/learning process has shifted from an art to a
science and the pedagogy must reflect this shift. Opportunities for teachers to study,
reflect, and openly discuss the teaching/learning process and how it relates to standards
is necessary to the success of the use of standards.

National Standards

In 1987, The National Council of Teachers of Mathematics was the first national group to
create standards for curriculum and assessment. Currently, national standards are in
place for all content areas included in a comprehensive school curriculum.

National standards are available and easily obtainable for the following content areas:

Language Arts
Math

Science

Social Studies

e History

e Civics

e Economics

e Geography

e Physical Education

e Health

e The Arts
e Dance
e Music
e Theater

e Visual Arts
e Foreign Language

Schools should house current copies of national standards and teachers should be given

opportunities to become familiar with them and to implement them when planning and
throughout the teaching/learning process.

Overview/Standards
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National Standards Organizations

Content Area Organization Date
anguage s | Nelone G e ey | 19%
Language Arts E;)rr]r;r:;)gecpc\)riz (Séa(t:tg SSlt)andards for English 2010
Mathematics ?lNact:i'T'RAa)l Council of Teachers of Mathematics 2000
Mathematics Eicocr:nsrré?)n Core State Standards for Mathematics 2010
Science National Science Teachers Association (NSTA) 1996
Social Studies National Council for the Social Stud{B&CSS) 1994
History National Center for History in the Schools (NCH{ 19962010
Civics Center for Civic Education 1994
Economics Council for Economic Education (CEE) 19972010
Geography National Council for Geographic Education (NC( 1994
PhysicaEducation Elgﬂggsgﬁ?;?;?ié; for Sport and Physical 2003
Health glr?(tji?_in:;ﬁ]eg';i:r:‘gtri g:nhronic Disease Prevention 2007
Dance National Dance Association (NDA) 1997
Music National Association for Music EducatidiENC) 19
Theater National Association for Music Education (MEN( 19
Visual Arts Consortium of National Arts Education Associati 1994
Foreign Language American Council on the Teaching of Foreign 1996

Language (ACTFL)

National Standards Organizations




Kentucky Department of Education

The Archdiocese of Louisville Curriculum Framework is also aligned with Kentucky
Department of Education curricular documents. Following is a brief description of the
KDE documents to clarify their purpose and to assist in the use of the documents and
the connections to the Archdiocese of Louisville Curriculum Framework.

Core Content for Assessment T This document represents the content that has been
identified as essential for all students to know and is included on the state assessment.
Catholic schools are not currently included in the state accountability index. However,
Catholic schools use the Terra Nova 3 as their accountability index. It is important to
note that the Core Content for Assessment and information tested on any standardized
test encompasses a very narrow approach to curriculum design and constitutes a very
small part of what students need to know. Teachers should focus on the development of
a more comprehensive curriculum in order to prepare students for the knowledge, skills,
and habits of mind required for a lifetime of competencies and successes.

Program of Studies i The use of the Program of Studies is mandated by law in the
state of Kentucky and outlines the minimum content required for all students before
graduation from a high school in the state of Kentucky. It specifies the content for the
required credits for high school graduation, as well as primary, intermediate, and middle-
school programs leading to these requirements. The Program of Studies (POS) most
directly affects Catholic high schools because of the relationship to graduation
requirements and specific course content. The Program of Studies is also a limited
approach to curriculum design and generally all Catholic schools far exceed these
minimum requirements within their academic curricular programs.

Learning Goals and Academic Expectations i Kentucky has six broad-based
Learning Goals that serve as exit outcomes and are more fully detailed through the fifty-
seven Academic Expectations. The Academic Expectations are content standards that
describe what students should know and be able to do in a variety of content areas. The
Academic Expectations help teachers by providing a major focus for developing local
curriculum and should be part of all curriculum planning. The Archdiocesan Learning
Goals and Archdiocesan Academic Expectations are directly aligned with the KDE
Learning Goals in content and numbering. The only difference is the addition of simple
language to put the Learning Goals in the context of Catholic education. Also, the
Archdiocesan Academic Expectations include religious studies as a content area under
Goal Two and as a broad-based curriculum goal through the creation of Goal Seven i
Students are able to apply the understanding of Catholic teachings to everyday living.

Transformati ons: Kent uckyds$§ Twouwolumesc af matenal
include further explanation of the Learning Goals and Academic Expectations,
elementary, middle, and high school demonstrators, learning links and related concepts,
suggestions for teaching/assessment strategies, and ideas for incorporating community
resources. Transformations may be used by Catholic schools as a curriculum planning
resource, but is not a necessary reference for implementation of the Archdiocesan
Curriculum Framework.

The Core Content for Assessment, Program of Studies, Learning Goals, Academic
Expectations, and Transformations can be accessed on the KDE web site at
www.education.ky.qov/KDE/.

National Standards Organizations

Framewor


http://www.education.ky.gov/KDE/
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STANDARDS-BASED EDUCATION VOCABULARY

1. Standards-based Educationi a model for organizing education into sets of criteria to
measure what students know and are able to do in relation to the desired knowledge
and skills and not in relation to one another.

2. National Standardsi models for organizing knowledge and skills in specific content
areas into broad criteria in order to measure what students should know and are able
to do in that content area.

3. Content Standards T description of the knowledge and skills expected of students at
certain stages in their education (what students should know and be able to do).

4. Program of Studies i guidelines mandated by law that outline the minimum content
requirement, based on the Learning Goals and Academic Expectations, for all
students before graduation from a high school in the state of Kentucky.

5. Learning Goals i six/seven broad-based exit outcomes for all students in the state of
Kentucky, including the Archdiocese of Louisville.

6. Performance Standards i written standards that can be measured and may describe
the levels of performance (on tasks) that students must achieve to demonstrate that
they have met the content standards or their placement on the continuum for
achieving them - may be broad or specific in nature.

7. Curriculum i a general description of the full set of features, components, situations,
and experiences of the educational (teaching/learning) environment, i.e. goals, exit
outcomes, standards (content/performance), programs, activities, habits of mind.

8. Curriculum Framework i a set of written statements in the form of a plan for teachers
to use as a resource when designing and delivering the school or classroom based
curriculum; serves as a bridge between national/state standards and local
curriculum.

9. Local Curriculum i the school or classroom based set of teaching and learning
statements (plan) of the educational environment, including content, scope and
sequence, features, situations, and experiences that connect to the curriculum
framework and national standards.

Vocabulary 10 August 2011
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ARCHDIOCESE OF LOUISVILLE
CURRICULUM FRAMEWORK

Introduction

The purpose of curriculum is to focus and connect the work of classroom teachers.
Curriculum is a means to an end and not an end in itself.

Curriculum Types/Versions

There are several types/versions of curriculum, such as:

e Formal, mastery, or core curriculum - found in curriculum guides, standardized
across schools and aligned to assessment; of high importance for all students;
requiring high structure, careful planning and explicit teaching

e Informal curriculum - includes unofficial aspects of designing or delivering the
curriculum such as values, tracking plans, and teaching styles

e Organic or hidden curriculum - curriculum that is taught without formal recognition
and may include the generally accepted norms and conventions, such as
respectfulness, neatness, and punctuality; generally of high importance and low
structure

e Written curriculum - found in curriculum guides and unit and lesson plans

e Taught curriculum - includes content, teaching styles, and classroom management

e Tested curriculum - includes assessments used, testing practices, cultural norms,
and socioeconomic/cultural factors

However, the most important curriculum springs from the point of view of the student.

The curriculum that is experienced by the student is the true reality of what

Acur ri cis in@anmgdiven educational situation. Consequently, quality education

requires tenacious and purpose f u | monitoring of the reality of
to ensure the best possible experience for all learners.

State and district levels generally focus upon the formal, written, taught, and tested
curriculum. It is advisable that schools/teachers integrate all the curriculum versions to
deliver a comprehensive approach to curriculum development and teaching and
learning.
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Curriculum Framework

The Archdiocesan Curriculum Framework is a written plan for teachers to use as a
resource when designing and delivering the school/classroom-based curricula to
students and serves as a bridge to ensure that students progress toward meeting the
national standards, Learning Goals, and Academic Expectations. The framework is
designed to effect change by building capacity and empowering schools to create
professional learning communities that keep curriculum design, development, and
delivery at the forefront of the daily business of educating students.

A curriculum framework provides parameters and guidelines for the development of
the school and classroom curriculum. It also provides an opportunity for many choices
by the classroom teacher. The curriculum framework is designed to support the creative
and self-directed process of local curriculum design, development, and implementation.
A curriculum framework allows for various approaches to sequencing, organization, and
strategies depending upon student needs and learning styles. All the while, the educator
continues to use the framework to establish the outer limits and set direction and
standards for design, assessment, and implementation. A curriculum framework is
used to develop, but is not, the local school/classroom curriculum, and it is not a
curriculum checklist.

Curriculum Design and Delivery

Curriculum design is the act of creating the curriculum and may include writing the
curriculum work plan and selecting textbooks and other resources.

Curriculum delivery refers to any act of implementing, supervising, monitoring, or using
feedback to improve the curriculum once it has been created and implemented in the
schools.

Curriculum Coordination and Articulation

Curriculum coordination makes reference to the extent of the focus and lateral
connectivity within a school or district. For example, fifth grade math teachers are not
required to teach the same content at the same time. The extent of the similarity of
focus and connectivity may vary as teachers adapt the content to student needs.
However, the curriculum framework provides direction in relation to the level of focus
and connectivity of standards and optimal student performance.

Curriculum articulation refers to the focus and vertical connectivity within a school or
group of schools. Teachers in a specific grade or content area need to be connected to
teachers at the next grade level or teachers of the same content area. Curriculum
articulation is lost when the structures and physical environment of a school encourages
isolation from other teachers in regard to curriculum planning and delivery.
Collaboration, coordination, reflection, and evaluation of curriculum practices among
teachers are required in order to align design with delivery to ensure appropriate
attention to coordination and articulation.

12
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Contents of Archdiocesan Curriculum Framework

The Archdiocesan Curriculum Framework is aligned with and guides learners toward the
knowledge, skills, and processes embedded in national standards and the Archdiocesan
Learning Goals and Academic Expectations (adapted from KDE). The components of
the framework include:

Learning Goals and Academic Expectations

Essential Understandings

Guided Questions

Content Guidelines

Performance Standards

Examples of Formative and Summative Assessment
Examples of Applications for Technology and Library Media
Suggested Topics of Study

Essential Processes and Skills

Content Guidelines and/or Performance Standards are available in the following areas:

Religion

Language Arts
Mathematics
Science

Social Studies
Foreign Language
Visual Arts
Music/Performing Arts
Physical Education
Technology
Library Media

Learning Goals and Academic Expectations

The Learning Goals provide broad-based outcomes (desired end-results) that connect to

the content standards (what students should know and be able to do) in the
Archdiocesan Academic Expectations. The content standards begin the process of
Afunravelingd the g¢goalstudest®in meetmg theeLeasning Gonals. as si st
Teachers need to be proficient in their knowledge of the Learning Goals and Academic
Expectations and incorporate them in the planning process by teaching toward them and

through them.

Essential Understandings

The Essential Understandings focus on critical concepts or understandings that are
embedded in the Content Guidelines. They provide insight into the concepts that
students must understand, not just know. They correlate with the Academic
Expectations.

13
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Guided Questions

The Guided Questions correlate with the Essential Understandings. They provide the
guestions students should be answering as a result of the learning that is taking place.

Content Guidelines

The Content Guidelines detail the essential concepts and skills for each grade level.
They are designed to be used in conjunction with the Archdiocesan Learning Goals and
Academic Expectations.

The Content Guidelines apply the mastery or core curriculum approach. They also help

in the furt her Aunr avel i ngGoalscahd Atadesnic Expextatioris.n dhe

mastery curriculum narrows the scope and sequence, which gives guidance and
direction to teachers for @pr umdourcgs)esedaly manage me
textbooks. It also facilitates in-depth study and problem solving and allows time for

attention to individual student needs.

Performance Standards

The Performance Standards outline expected learning and the ways students will
demonstrate that learning. The Performance Standards determine how the teacher will
know that students have accomplished concepts and skills outlined in the Content
Guidelines (what students should know and be able to do as a result of the learning).

Examples of Formative and Summative Assessment

The Examples of Formative and Summative Assessment section offers suggestions for
a holistic approach to assessment using a variety of assessment measures including
pre/post assessment, performance events, and other types of assessment.

Examples of Technoloqgy and Library Media

The Examples of Technology and Library Media section offers suggestions for the
incorporation of technology and library media into all areas of the curriculum.

Essential Processes and Skills

The Essential Processes and Skills provide guidance to what students should be able to
do with the content knowledge they have learned within the context of the Suggested
Topics of Study. The new knowledge and skills are gained through the student6 s
exploration of the Essential Understandings and the search for answers to the Guided
Questions. Essential Processes and Skills include four categories: Thinking and
Learning, Communicating, Collaborating, and Connecting/Applying.

Suggested Topics of Study

The Suggested Topics of Study offer developmentally appropriate contexts for
addressing the Content Guidelines and Performance Standards in the teaching/learning
process.

Definitions in the Curriculum Types/Versions, Curriculum Design and Delivery, and Curriculum
Coordination and Articulation sections of this Introduction were adapted from Deciding What to
Teach and Test: Developing, Aligning, and Auditing the Curriculum by Fenwick W. English, 2000.

14
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CONNECTIONS TO THE
PROFESSIONAL GROWTH PLAN

Professional Learning Communities operate with the expectation that all members
(principals, teachers, and students) are lifelong learners. Professional Learning
Communities also have a belief and an understanding that the on-going learning process
is critical to teacher effectiveness and increased student achievement. In the
Archdiocese of Louisville, to assist principals and teachers with assessment of the adult
learning and goal setting process, the Professional Growth Plan (PGP) was developed.

Al l of the standards in the PGP relate directl’
learn and ability to understand, implement, and assess a standards/performance-based
curricul u m. The PGP is an excellent vehicle for pri

successes and in identifying areas for growth in regard to the level of acceptance and
application of standards/performance-based educational approaches.

15
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Philosophy/Pedagogy

Format

Archdiocese of Louisville
Learning Goals and Academic Expectations
Goal 1

The Learning Goals and Academic Expectations are academic standards that describe the knowledge, skills, processes, and
habits of mind expected of all students graduating from a Catholic school in the Archdiocese of Louisville. The Learning Goals
and Academic Expectations for the Archdiocese of Louisville are adapted from the Kentucky Department of Education
document, "Transformations: Kentucky's Curriculum Framework." The Learning Goals and Academic Expectations provide
purpose, direction, and guidance for school-based curriculum development and planning. Teachers are expected to design
curriculum, prepare educational activities, and align implementation and assessment in order to ensure that every child meets
the standards in the Learning Goals and Academic Expectations by the end of their K - 12 educational experience.

The Learning Goals and Academic Expectations contain the same content and focus as the KDE document, but have been
adapted and expanded for use in Catholic education. It is important to note that Religious Studies components have been
added to Goal Two to address the content we teach. Goal Seven has been added to include the Catholic Identity component
of our curriculum, providing our faith-based foundation which makes attending a Catholic school unique. The standards in
Goal Seven must be modeled and nurtured in all that we do in Catholic education.

Goal One: Students apply basic communication and mathematics skills in situations similar to those they will experience in life.

1.1 Students use reference 1.4 Students make sense of 1.10 Students organize 1.12 Students speak using 1.15 Students make sense of
tools such as dictionaries, the various messages to information through appropriate forms, and communicate ideas
almanacs, encyclopedias, which they listen. development and use of conventions, and styles with movement.
computer reference classification rules and to communicate ideas
programs, and research systems. and information to
tools such as interviews different audiences for
and surveys to find the different purposes.
information they need to
meet specific demands,
explore interests, or solve
specific problems.

1.2 Students make sense of 1.511.9 Students use 1.11 Students write using 1.13 Students make sense of | 1.16 Students use computers
the variety of materials mathematical ideas appropriate forms, ideas and communicate and other kinds of
they read. and procedures to conventions, and styles ideas with the visual technology to collect,

communicate, reason, to communicate ideas arts. organize, and
and solve problems. and information to communicate information
different audiences for and ideas.
different purposes.
1.3 Students make sense of 1.14 Students make sense of

the various things they
observe.

ideas and communicate
with music.

Learning Goals/Academic Expectations

17

August 2002




Archdiocese of Louisville
Learning Goals and Academic Expectations

Goal 2

Goal Two: Students shall develop their abilities to apply core concepts and principles from religious education, the sciences, mathematics,
the humanities, practical living studies, and vocational studies to what they will encounter throughout their lives.

social studies, the arts

SCIENCE

MATHEMATICS

SOCIAL STUDIES

ARTS AND
HUMANITIES

PRACTICAL LIVING

VOCATIONAL STUDIES

2.1 Students understand
scientific ways of
thinking and working
and use those
methods to solve
real-life problems.

2.7 Students understand
number concepts
and use numbers
appropriately and
accurately.

2.14 Students understand
the democratic
principles of justice,
equality, respons-
ibility, and freedom
and apply them to
real-life situations.

2.22 Students create
works of art and
make presentations
to convey a point of
view.

2.29 Students demon-
strate skills that
promote individual
well-being and
healthy family
relationships.

2.36 Students use
strategies for
choosing and
preparing for a
career.

2.2 Students identify,
analyze, and use
patterns such as
cycles and trends to

2.8 Students understand
various mathe-
matical procedures
and use them

2.15 Students accurately
describe various
forms of govern-
ment and analyze

2.23 Students analyze
their own and
others' artistic
products and

2.30 Students evaluate
consumer products
and services and
make effective

2.37 Students demon-
strate skills and
work habits that
lead to success in

understand past and appropriately and issues that relate to performances using consumer decisions. future schooling
present events and accurately. the rights and accepted and work.
predict possible responsibilities of standards.
future events. citizens in a
democracy.
2.3 Students identify and 2.9 Students understand | 2.16 Students observe, 2.24 Students have 2.31 Students demon- 2.38 Students demon-
analyze systems and space and analyze, and knowledge of major strate the strate skills such as

the ways their
components work
together or affect
each other.

dimensionality
concepts and use
them appropriately
and accurately.

interpret human
behaviors, social
groupings, and
institutions to better
understand people
and the
relationships among
individuals and
among groups.

works of art, music,
and literature and
appreciate creativity
and the
contributions of the
arts and
humanities.

knowledge and
skills they need to
remain physically
healthy and to
accept responsibility
for their own
physical well-being.

interviewing, writing
resumes, and
completing
applications that
are needed to be
accepted into
college or other
post secondary
training or to get a
job.

Learning Goals/Academic Expectations
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Archdiocese of Louisville
Learning Goals and Academic Expectations

Goal 2

Goal Two: Students shall develop their abilities to apply core concepts and principles from religious education, the sciences, mathematics,
the humanities, practical living studies, and vocational studies to what they will encounter throughout their lives.

social studies, the arts

SCIENCE

MATHEMATICS

SOCIAL STUDIES

ARTS AND
HUMANITIES

PRACTICAL LIVING

VOCATIONAL STUDIES

2.4 Students use the
concept of scale and
scientific models to
explain the
organization and
functioning of living

2.10 Students understand
measurement
concepts and use
measurements
appropriately and
accurately.

2.17 Students interact
effectively and work
cooperatively with
the many ethnic and
cultural groups of
our nation and

2.25 In the products they
make and the
performances they
present, students
show that they
understand how

2.32 Students
demonstrate
strategies for
becoming and
remaining mentally
and emotionally

and nonliving things world. time, place, and healthy.
and predict other society influence
characteristics that the arts and
might be observed. humanities such as
languages,
literature, and
history.
2.5 Students understand 2.11 Students understand | 2.18 Students understand | 2.26 Through the arts and | 2.33 Students
that under certain mathematical economic principles humanities, demonstrate the

conditions nature
tends to remain the
same or move toward
a balance.

change concepts
and use them
appropriately and
accurately.

and are able to
make economic
decisions that have
consequences in
daily living.

students recognize
that although
people are different,
they share some
common
experiences and
attitudes.

skills to evaluate
and use services
and resources
available in their
community.

2.6 Students understand
how living and
nonliving things
change over time and
the factors that
influence the
changes.

2.12 Students understand
mathematical
structure concepts
including the
properties and logic
of various
mathematical
systems.

2.19 Students recognize
and understand the
relationship
between people and
geography and
apply their
knowledge in real-
life situations.

2.27 Students recognize
and understand the
similarities and
differences among
languages.

2.34 Students perform
physical movement
skills effectively in a
variety of settings.

Learning Goals/Academic Expectations
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Archdiocese of Louisville
Learning Goals and Academic Expectations

Goal 2

Goal Two: Students shall develop their abilities to apply core concepts and principles from religious education, the sciences, mathematics,
social studies, the arts, the humanities, practical living studies, and vocational studies to what they will encounter throughout their lives.

SCIENCE

MATHEMATICS

SOCIAL STUDIES

ARTS AND
HUMANITIES

PRACTICAL LIVING

VOCATIONAL STUDIES

2.13 Students understand
and appropriately
use statistics and
probability.

2.20 Students
understand,
analyze, and
interpret historical
events, conditions,
trends, and issues
to develop historical
perspective.

2.28 Students understand
and communicate
in a second
language.

2.35 Students
demonstrate
knowledge and
skills that promote
physical activity and
involvement in
physical activity
throughout their
lives.

2.21 (Incorporated into
2.16)

Learning Goals/Academic Expectations
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Archdiocese of Louisville
Learning Goals and Academic Expectations

Goal 2

Goal Two: Students shall develop their abilities to apply core concepts and principles from religious education, mathematics, the sciences,
the arts, the humanities, social studies, practical living studies, and vocational studies to what they will encounter throughout their lives.

RELIGIOUS STUDIES

2.39 Students demonstrate an
understanding of God as
creator of all things.

2.45 Students recognize that
through Jesus, God
established a relationship
of particular intimacy with
us.

2.51 Students identify the
context of the Scriptures
and their role in the
development of the
Church.

2.57 Students demonstrate the
ability to apply the
commandment of love by
making life decisions
within the Christian moral
framework.

2.63 Students demonstrate the
importance of
sacraments, with an
emphasis on centrality of
the Eucharist, in the life
of Catholics.

2.40 Students understand the
human person as imaging
God.

2.46 Students demonstrate an
understanding of the Holy
Spirit as being the Spirit
of God who reveals God
and makes Christ known
to us.

2.52 Students articulate the
nature of tradition and its
role in the development of
the Church.

2.58 Students demonstrate an
understanding of the
relationship between faith
and culture as it is found
in the arts, sciences, and
technology.

2.64 Students demonstrate
recognition of the
sacredness of time
through the celebration of
the Hours, the liturgical
seasons, and special
feasts and days.

2.41 Students recognize the
interconnectedness of
humans with all creation.

2.47 Students articulate an
understanding of the Holy
Spirit as the one who
awakens us to faith.

2.53 Students articulate the
nature of sacrament and
sacramentality and their
role in the development of
the People of God.

2.59 Students demonstrate an
understanding of Catholic
principles foundational to
all relationships.

2.65 Students demonstrate an
understanding of Christ's
command to love and
serve one another.

2.42 Students recognize the
call to continuing creation
by further developing the
Kingdom of God.

2.48 Students articulate an
understanding of the Holy
Spirit as the vibrant
presence of God in the
Church and the world.

2.54 Students illustrate a basic
understanding of the
documentary tradition of
the universal, national,
and local Church.

2.60 Students exercise
responsible stewardship
toward all creation.

2.66 Students engage in
service to the community
in response to the Gospel
call.

2.43 Students articulate an
understanding of the
Incarnation: the Word of
God enfleshed in Jesus
Christ.

2.49 Students identify the
covenants revealed in the
Scriptures as extending
to all creation.

2.55 Students illustrate a basic
understanding of the
history of the Church.

2.61 Students examine the
variety of Christian
lifestyles as ways of
responding to the
Baptismal call to a life of
service.

2.67 Students critique societal
structures in the light of
Catholic social justice
principles.

2.44 Students articulate an
understanding of Christ's
life, death, and resur-
rection as the distinctive
sign of Christian faith.

2.50 Students demonstrate an
understanding of active
participation in a
community of faith.

2.56 Students demonstrate an
understanding of the
Paschal mystery and the
various ways it is

encountered in daily living.

2.62 Students demonstrate an
understanding of different
ways of relating to God in
prayer, on a personal
level, and in community.

2.68 Students acknowledge the
diverse cultural
expressions of
Catholicism.

Learning Goals/Academic Expectations
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Goal Three

Goal Four

Archdiocese of Louisville
Learning Goals and Academic Expectations
Goal 3-7

Goal Five

Goal Six

Goal Seven

Students shall develop
their abilities to become
self-sufficient individuals,
who are dependent upon
God.

Students shall develop
their abilities to become
responsible members of a
family, work group,
church, or community,
including demonstrating
effectiveness in
community service.

Students shall develop
their abilities to think and
solve problems based
upon Christian values in a
variety of situations they
will encounter in life.

Students shall develop
their abilities to connect
and integrate experiences
and new knowledge from
all subject matter fields
with what they have
previously learned and
build on past learning
experiences to acquire
new information through
various media sources.

Students are able to apply the understanding of
Catholic teachings to everyday living.

3.1 Students demonstrate
positive growth in
self-concept through
appropriate tasks or
projects.

4.1 Students effectively
use interpersonal
skills.

5.1 Students use critical
thinking skills such as
analyzing, prioritizing,
categorizing,
evaluating, and
comparing to solve a
variety of problems in
real-life situations.

6.1 Students connect
knowledge and
experiences from
different subject
areas.

7.1 Students practice
respect and care for
all creation seeing it
as a gift of God's
love.

7.7 Students demonstrate
different ways of
relating to God in
prayer on a personal
level and in
community.

3.2 Students demonstrate
the ability to maintain
a healthy lifestyle.

4.2 Students use
productive team
membership skills.

5.2 Students use creative
thinking skills to
develop or invent
novel, constructive
ideas or products.

6.2 Students use what
they already know to
acquire new
knowledge, develop
new skills, or interpret
new experiences.

7.2 Students integrate
Christ's life, death,
and resurrection, the
distinctive sign of
Christian faith, into

their life experiences.

7.8 Students engage in
Christods co
love and serve one
another.

3.3 Students demonstrate
the ability to be
adaptable and
flexible through
appropriate tasks or
projects.

4.3 Students individually
demonstrate
consistent,
responsive, and
caring behavior.

5.3 Students organize
information to
develop or change
their understanding
of a concept.

6.3 Students expand their
understanding of
existing knowledge by
making connections
with new knowledge,
skills, and
experiences.

7.3 Students develop a
sense of the
movement of the
Spirit in one’'s life.

7.9 Students affirm the
diverse cultural
expressions of
Catholicism.

3.4 Students demonstrate
the ability to be
resourceful and
creative.

4.4 Students demonstrate
the ability to accept
the rights and
responsibilities for self
and others.

5.4 Students use a
decision-making
process to make
informed decisions
among options.

7.4 Students participate
actively in a
community of faith.

7.10 Students apply
Catholic social
justice principles in
social and personal
situations.
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Goal Three

Goal Four

Archdiocese of Louisville
Learning Goals and Academic Expectations
Goal 3-7

Goal Five

Goal Six

Goal Seven

Students shall develop
their abilities to become
self-sufficient individuals,
who are dependent upon
God.

Students shall develop
their abilities to become
responsible members of a
family, work group,
church, or community,
including demonstrating
effectiveness in
community service.

Students shall develop
their abilities to think and
solve problems based
upon Christian values in a
variety of situations they
will encounter in life.

Students shall develop
their abilities to connect
and integrate experiences
and new knowledge from
all subject matter fields
with what they have
previously learned and
build on past learning
experiences to acquire
new information through
various media sources.

Students are able to apply the understanding of

Catholic teachings to everyday living.

3.5 Students demonstrate
self-control and self-
discipline.

4.5 Students demonstrate
an understanding of,
appreciation for, and
sensitivity to a multi-
cultural and world
view.

5.5 Students use
problem-solving
processes to develop
solutions to relatively
complex problems.

7.5 Students give witness
to the meaning of the
teachings of the
Church.

3.6 Students demonstrate
the ability to make
decisions based on
ethical values.

4.6 Students demonstrate
an open mind to
alternative
perspectives.

7.6 Students apply
Catholic principles to
interpersonal
relationships as
found in the family,
the workplace,
society, Church, and
with all creation.

3.7 Students demonstrate
the ability to learn on
one's own.
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RELIGIOUS EDUCATION
FOUNDATIONS AND GUIDELINES

The General Directory for Catechesis (GDC) outlines six main tasks for all religious education:

Promoting knowledge of the faith
Liturgical education

Moral formation

Teaching to pray

Educating for community life
Missionary initiation

I > D D

The Greek verb for ito catechi zed means o oasr efstoaund,

teach or to instruct, o in the sense not of
wisdom, and love. As a pastoral ministry, catechesis is not confined to academia, or merely
passing along a body of knowledge; it is, rather, a ministry that helps foster and enrich the overall
faith life of individuals and communities.

Al | earners have a right to be educated i
enthusiastic about passing on the faith. The Kentucky Religious Education Guidelines are
intended to serve as the archdiocesan religion curriculum, with the Archdiocesan Curriculum
Framework and texts as supportive resources. These guidelines provide the knowledge and
skills appropriate to learners of all ages. Catholic social teachings are also very important to the
| e ar wevelopnient, and greater attention and focus should be placed on instilling their content
into the hearts and minds of both learners and teachers. Specific content standards in The
Kentucky Religious Education Guidelines are included in the Archdiocese of Louisville Learning
Goals and Academic Expectations in two areas:

e Goal 27 as religion standards to be taught as a content area
e Goal 71 as a newly created goal to indicate broader religion standards/exit outcomes

The complete color-coded Kentucky Religious Education Guidelines for early childhood to adult
(including indicators for each level) can be obtained from the Consultant for Catechetical Ministry.
The color-coded curriculum framework that is part of the Archdiocese of Louisville Curriculum
Handbook can be obtained from the Curriculum Coordinator. In addition, the supporting
documents, Religion Correlation for the Religious Education Content Guidelines and
Science/Social Studies Content Guidelines and the Religion Correlation Implementation Guide
are also available.

NCEA Assessment of Catechesis Religious Education (ACRE) is an invaluable tool for planning
purposes and for curriculum review, for understanding student attitudes, and strengthening the
religious education program. The Archdiocese of Louisville is participating fully in ACRE. NCEA
Assessment of Catechesis is administered annually to students in fifth, eighth, and eleventh
grades, in both school and parish religious education programs.

To facilitate the |l earnersd6 growth in faith,
basis through instruction, reading, reflection, prayer, faith-sharing, etc. The Archdiocese of
Louisville has made preparation and formation of catechists in both the school and parish setting
a primary goal, through the catechist certification process and other offerings.
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Religious Education Curriculum Framework
Archdiocese of Louisville

Kentucky Standards for Religious Education

In lifelong religious education, learners make their faith in God real, meaningful, and alive through instruction, community
experience, liturgical and personal prayer, and social action. The Nicene Creed, the National Catechetical Directory and
the Catechism of the Catholic Church identify the following core concepts as the doctrinal basis for lifelong religious
education. To foster mature faith in individuals and community, the Christian message must be presented in its entirety,
while recognizing a certain hierarchy of truths. There are four central truths from which all other truths flow and by which
they are illumined.

These four central truths are:
The Mystery of God, Creator of All Things
The Mystery of Christ, the Incarnate Word of God
The Mystery of the Holy Spirit, the Loving Presence of God
The Mystery of the Church, the People of God

Related to these truths, there are three core concepts that are formational and transformational. These move the learner
to appropriate and live out the Christian message:

God Teaches Us How to Live Out Our Salvation

God Invites Us into Relationship through Personal Prayer and through Community Worship

God Calls Us to Love and Serve Our Neighbor

All core concepts are to be applied in age-appropriate ways at every age level of learning. The core concepts and their
specific categories with age appropriate skills for the learner are outlined on the following pages. Teaching strategies vary
with the developmental level of the learner and may be found in diocesan recommended published materials.

These Guidelines:
Provide focus for religious education
Provide unity throughout the state of Kentucky
Provide a basis for evaluation and assessment
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Archdiocese of Louisville
Curriculum Framework
Religious Education/Primary

Academic Expectations Grades Kindergarten through Second

The Mystery of God, Creator of All Things

Academic Expectation 2.39
Students demonstrate an understandingof |e¢ Godé6és |l ove is |ike the unconditional |l ove of a caring parent.
God as creator of all things. e  God is always willing to forgive us through Jesus.

God is the creator of all things.

Academic Expectation 2.40

Students understand the humanpersonas |« God created the human person to share in Godés love and truth.
imaging God. e Moments of shared | ove reflect Godods | ove.

Academic Expectation 2.41
Students recognize the interconnectedness | e  All creation is a gift.

of humans with all creation. e  Allcreation is interdependent.

e  The innate value of things and persons comes from being created by God.

Academic Expectation 2.42
Students recognize the call to continuing . Choices are made for the good of all.
creation by further developing the Kingdom
of God.

The Mystery of Christ, the Incarnate Word of God

Academic Expectation 2.43
Students articulate an understanding of the | e  Jesus is a person like us who grew up in a holy family with Mary and Joseph.
Incarnation: the Word of God, enfleshed in . Jesus came to bring us Godds Word.

Jesus Christ.

Academic Expectation 2.44

Students articulate an understanding of e The events of Jesusdo |ife and ministry are the foundation of Ch

Christos I|ife, deathys Jesusdiedon the cross and rose from the dead to save us and give us new life.
distinctive sign of Christian faith.

Academic Expectation 2.45

Students recognize that through Jesus, God
established a relationship of particular
intimacy with us.

Jesus is Godds most special gift and a present to us today.
Jesus is the Son of God, savior, friend, and brother.

Jesus lived a life of prayer and served people in need.

Jesus offersever yone Goddés forgiveness.

Teacher 6s Notes
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Primary

Grades Kindergarten through Second

The Mystery of the Holy Spirit, the Loving Presence of God

Academic Expectation 2.46

Students demonstrate an understanding of
the Holy Spirit as being the Spirit of God
who reveals God and makes Christ known
to us.

Academic Expectation 2.47

Students articulate an understanding of the
Holy Spirit as the one who awakens us to
faith.

Academic Expectation 2.48

Students demonstrate an understanding of
the Holy Spirit as the vibrant presence of
God in the Church and the world.

God is Father, Son, and Holy Spirit.
The Spirit is Godbés presence in our

The Holy Spirit came to the disciples on Pentecost.
The Holy Spirit is the one who inspires and strengthens us to live a good life.
The Holy Spirit gifts us with strength and joy and the help to live together in peace.

The special gifts of the Spirit are named.
These special gifts are evident in the life of the Church.
These special gifts are evident in the world.

l'ives.

Teacher 6s Notes

Religious Education/Primary
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Primary

Grades Kindergarten through Second

The Mystery of the Church, the People of God

Academic Expectation 2.49
Students identify the covenants revealed in
the Scriptures as extending to all creation.

Academic Expectation 2.50

Students demonstrate an understanding of
and an appreciation for active participation
in a community of faith.

Academic Expectation 2.51

Students identify the context of the
Scriptures and their role in the development
of the Church.

Academic Expectation 2.52

Students articulate the nature of Tradition
and its role in the development of the
Church.

Academic Expectation 2.53

Students articulate the nature of sacrament
and sacramentality and its role in the
development of the People of God.

Academic Expectation 2.54

Students illustrate a basic understanding of
the documentary tradition of the universal,
national, and local Church.

Academic Expectation 2.55
Students illustrate a basic understanding of
the history of the Church.

Jesus was the promised Messiah to free all people.

The People of God are the Church.
The work of the Church continues the work of Jesus through community building, preaching the Word, worship, and service.

Godods presence is everywhere, especially in and through other
The Bible was written by different people under the guidance of the Spirit.

The Bible is the story of Goddés |l ove for all of wus.

There are major divisions in the Bible.

The New Testament tells us about Jesus as God and man.

The principal elements of the Creed identify the basic truths of our faith.

Family traditions relate to Church traditions.

Signs of Godédés | ove are abundant in the universe.

The sacramentsar e cel ebrations of Jesusdé | ove.

The signs and symbols used in the sacraments have special meaning.
Grace is Goddés Il ife in us.

Church leaders communicate with the faithful through writings.

The first Christians were followers of Jesus and formed the earliest Christian communities.
Stories of saints and other famous Christians help relate the history of the Church.

Teacher6s Notes

Religious Education/Primary
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Primary

Grades Kindergarten through Second

God Teaches Us How to Live Out Our Salvation

Academic Expectation 2.56

Students demonstrate an understanding of
the Paschal mystery and the various ways it
is encountered in daily living.

Academic Expectation 2.57

Students demonstrate the ability to apply
the commandment of love by making life
decisions within the Christian moral
framework.

Academic Expectation 2.58

Students demonstrate the relationship
between faith and culture as it is found in
the arts, sciences, and technology.

Academic Expectation 2.59

Students apply Catholic principles to
interpersonal relationships as found in the
family, the workplace, society, and the
Church.

Academic Expectation 2.60
Students exercise responsible stewardship
toward all creation.

Academic Expectation 2.61

Students examine the variety of Christian
lifestyles as ways of responding to the
Baptismal call to a life of service.

The new life that is ours after death compares to the many things in nature that grow and change into a new life.

Each person has a special p a r tyingiismot the ehddf lifep Heaven isaforeber. i n God o6 s

God gives human persons freedom to make choices.
One needs to express sorrow for choices made or missed and not in accord with the Christian moral framework.
The Ten Commandments are guides for loving God and loving neighbor.

Examples of Christian teaching are found in our present culture.

Examples of cultural faith are expressed through drama, art, song, and gesture.
Various cultures contribute to the expression of faith.

Faith values are experienced through art, science, and the use of technology.

Oneds beliefs
Christodos |l ove

shape the way
and teachings

one
are for all

to family and
people, regardless of

One has aresponsibilitytor espect al |l of Godds creation.

One recognizes oneds role as steward.

Time is a gift given and received.

The value of oneb6s talents is given by God and shared through

One values the concept of tithing and sharing treasures.

Followers of Jesus are called Christians through Baptism.
Baptism calls all to the service of others through the married, ordained, vowed religious, or single life.
Saints are people who live the call of the Gospel.

pl an

friends.

S ¢

Teacher6s Notes

Religious Education/Primary
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Primary

Grades Kindergarten through Second

God Invites Us into Relationship through Personal Prayer and through Community Worship

Academic Expectation 2.62

Students demonstrate an understanding of
and an experience with different ways of
relating to God in prayer on a personal level
and in community.

Academic Expectation 2.63

Students demonstrate the importance of
sacraments, with an emphasis on the
centrality of the Eucharist, in the life of
Catholics.

Academic Expectation 2.64

Students demonstrate recognition of the
sacredness of time through the celebration of
the Hours, the liturgical seasons, and special
feasts and days.

The Sign of the Cross is our prayer for naming God.
Prayer addresses God in praise, thanksgiving, contrition, and petition.
One prays in song, gesture, movement, art, and drama.

The Eucharist is Jesusd gift of himself.
The sacraments are celebrations of Jesus6 | ove.
The sacrament of reconciliation is a sign of Jesusd |l ove, merc)y

Advent is a time of waiting and preparing for the birth of Christ at Christmas.

Lent is the period from Ash Wednesday through Holy Thursday and Good Friday when we pray, sacrifice, and reach out to others in
preparation for Easter.

Easter is the celebration of the resurrection of Jesus.

God Calls Us to Love and Serve Our Neighbor

Academic Expectation 2.65

Students engage in activities that
demonstrate an understanding of and
personal witness to
and serve one another.

Academic Expectation 2.66
Students engage in service to the community
in response to the Gospel call.

Academic Expectation 2.67

Students critique societal structures in the
light of Catholic social justice principles and
apply them to social and personal situations.

Academic Expectation 2.68
Students acknowledge and affirm the diverse
cultural expressions of Catholicism.

C

Compassion, |l oving actions, and shari with others demonstrat ¢

Jesus sums up the commandments for us in His commandment to love.

ng

Christians are called to lead just and peaceful lives in the service of God and others, and by loving ourselves.
One practices acts of service.

The Church works for love, justice, and peace.

Catholicism extends to people of all races and nationalities.

Religious Education/Primary
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Intermediate

Grades Three through Five

The Mystery of God, Creator of All Things

Academic Expectation 2.39
Students demonstrate an understanding of
God as creator of all things.

Academic Expectation 2.40
Students understand the human person as
imaging God.

Academic Expectation 2.41
Students recognize the interconnectedness
of humans with all creation.

Academic Expectation 2.42

Students recognize the call to continuing
creation by further developing the Kingdom
of God.

God is faithful, merciful, and forgiving.

Goodness and love come from God.

God is always present in creation.

God continues to create for our enjoyment, respect, and stewardship.
God is a God of freedom.

God teaches and heals us through Jesus.

Our call from God is to love and respect ourselves and others.

The gift of grace is Godo6s presence in t
Human persons are images of Goddés | ove.
Sexuality is a dimension of full humanity.

he human

All creation is mutually dependent for survival.
All created things are gifted.
All creation is a system of interrelated parts.

Human persons participate in the Kingdom of God.

person.

The Mystery of Christ, the Incarnate Word of God

Academic Expectation 2.43
Students articulate an understanding of the

Christ is fully human and fully divine.

Incarnation: the Word of God, enfleshed in e Christ is the sacrament of God and greatest sign of Godés love.
Jesus Christ.
Academic Expectation 2.44
Students articulate an understanding of o Jesus is the example of Christian life and love.
Christos life, death;s Jesus was tempted and overcame temptation through Godés grace.
distinctive sign of Christian faith. e Jesus is teacher, storyteller, and prophet.
Academic Expectation 2.45
Students recognize that through Jesus, God | «  Jesus teaches us to live according to the Great Commandments, the Beatitudes, and the Ten Commandments.
established a relationship of particular e Godbdés forgiveness is offered to everyone through Jesus.
intimacy with us.
Teacherés Notes
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Intermediate

Grades Three through Five

The Mystery of the Holy Spirit, the Loving Presence of God

Academic Expectation 2.46

Students demonstrate an understanding of
the Holy Spirit as being the Spirit of God
who reveals God and makes Christ known
to us.

Academic Expectation 2.47

Students articulate an understanding of the
Holy Spirit as the one who awakens us to
faith.

Academic Expectation 2.48

Students demonstrate an understanding of
the Holy Spirit as the vibrant presence of
God in the Church and the world.

God is Trinity: Creator, Redeemer, and Sanctifier.
Jesus sent the Spirit to be present in our lives.

The Holy Spirit is helper, guide, and inspiration.
The Holy Spirit is the one who helps us to pray.

The Holy Spirit helps us to |live by Jesusbd
Pentecost is the coming of the Spirit on J
On e 0 sreflécis thegifts of the Spirit.

The Spirit is the force that draws Jesus?d

The role of the Spirit is to give life to the Church.
The symbols of the Spirit are wind, breath, and fire.

exampl e.
esus6 disciples.
foll owers into

one

Ch

Teacher é6s Notes

Religious Education/Intermediate
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Intermediate

Grades Three through Five

The Mystery of the Church, the People of God

Academic Expectation 2.49
Students identify the covenants revealed in
the Scriptures as extending to all creation.

Academic Expectation 2.50

Students demonstrate an understanding of
and an appreciation for active participation
in a community of faith.

Academic Expectation 2.51

Students identify the context of the
Scriptures and their role in the development
of the Church.

Academic Expectation 2.52

Students articulate the nature of Tradition
and its role in the development of the
Church.

Academic Expectation 2.53

Students articulate the nature of sacrament
and sacramentality and its role in the
development of the People of God.

Academic Expectation 2.54

Students illustrate a basic understanding of
the documentary tradition of the universal,
national, and local Church.

Academic Expectation 2.55
Students illustrate a basic understanding of
the history of the Church.

Promise is the basis of all relationships.
Covenant is a relationship.

A covenant has conditions.

Faithfulness is related to promise and covenant.

Fidelity is apparent in the experiences of Godods people
The Church is the communityof Godés peopl e.
The Churchés method of welcoming new member is a process

The Church community is the light of Christ and servant to the world.
The Church is the Body of Christ.

The risen Christ is present in the Church.
The missionoftheChur ch is made up of Jesusd ministries of
The Bible is organized into books, chapters, and verses.

The Scriptures reveal God.

Prayer in the Scriptures, especially the Psalms, is the prayer of the Church.
TheBiblet eaches about Godds goodness in
The Bible teaches about moral choice.

The Bible is structured into a number of books in each Testament, into general types of writing, and into main divisions.
Several different people wrote the Bible.

The purpose of the

us and all

Bible is to tell Godds story and the
Tradition refers to the living transmission of all that the Church is and believes.
Scripture and Tradition are the sources of Church teaching.

The Creed contains statements of belief.

The Church is the Sacrament of Christ in the world.

The use of signs and symbols has a unifying power.
Jesusd presence and work in
Grace is Godds I|ife in us.
The Sacraments of Initiation, Healing, and Commitment are identified.

our |lives is celebrated in t

Different types of writing are used by Church leaders to communicate with the faithful.
These writings have built upon one another through the ages to express understanding of truth and practice.

The roots of Christianity are Jewish.
Catholicism is one form of Christianity.
The four marks of the Church are: one, catholic, holy and apostolic.

through

of

communi ty,

creation.

story

he

inif

Wo

of

seve

Religious Education/Intermediate
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Intermediate

Grades Three through Five

God Teaches Us How to Live Out Our Salvation

Academic Expectation 2.56

Students demonstrate an understanding of
the Paschal mystery and the various ways it
is encountered in daily living.

Academic Expectation 2.57

Students demonstrate the ability to apply
the commandment of love by making life
decisions within the Christian moral
framework.

Academic Expectation 2.58

Students demonstrate the relationship
between faith and culture as it is found in
the arts, sciences, and technology.

Academic Expectation 2.59

Students apply Catholic principles to
interpersonal relationships as found in the
family, the workplace, society, and the
Church.

Academic Expectation 2.60
Students exercise responsible stewardship
toward all creation.

Academic Expectation 2.61

Students examine the variety of Christian
lifestyles as ways of responding to the
Baptismal call to a life of service.

The Paschal Mystery consists of the death and resurrection of Christ.

The Paschal Mystery is Godo6s saving act
Good and evil exist in the world.

Jesus 6 dresmrebtionare the atonement for evil in the world.

Selfishness is the basis of evil.

Sins are unloving choices which turn us away from God and creation.

There are conditions for serious sin.

Jesusd commandment is the summary of al

The Ten Commandments are guides for loving God and others.
The Church teaches the true dignity and worth of each person.
The Beatitudes are guides for living happily.

Aspects of culture can be related to Gospel values.
There are examples of cultural faith expressions through drama, art, song, and gesture.
Knowledge of faith applies to the arts, sciences, and use of technology.

Oneds relationship to others is related

There are Spiritual and Corporal Works of Mercy.

There is a need to care for and respect all creation.

Stewardship has biblical roots.

The steward has a defined role.

The concept of steward can be compared with that of owner.
One is aware of oneds talents

and their

There are different vocations.
Each vocation has a service element.

ion

I ot

to

accomplished

her

oneods

use.

once

commandment s.

relationshi

p

and(

t

Teacher6s Notes

Religious Education/Intermediate
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education/Intermediate

Grades Three through Five

God Invites Us into Relationship through Personal Prayer and through Community Worship

Academic Expectation 2.62

Students demonstrate an understanding of
and an experience with different ways of
relating to God in prayer on a personal level
and in community.

Academic Expectation 2.63

There are prayers in our Tradition and selected Psalms.
There are various forms of prayer.

Students demonstrate the importance of e There are three Sacraments of Initiation: Baptism, Confirmation, and Eucharist.
Sacraments, with an emphasis on the e  The Eucharist is the source and sign of unity in the Church.
centrality of the Eucharist, in the life of . Christ acts in our lives through the sacraments.
Catholics. e  Grace comes from the sacraments.
Academic Expectation 2.64
Students demonstrate recognition of the e  One can trace the cycle of the liturgical calendar.
sacredness of time through the celebration of
the Hours, the liturgical seasons, and special
feasts and days.

God Calls Us to Love and Serve Our Neighbor
Academic Expectation 2.65
Students engage in activities that e There is holiness in caring about others as Jesus cared about us.
demonstrate an understanding of and e The Works of Mercy are ways to live out concern for others.
personal witness to (e

and serve one another.

Academic Expectation 2.66
Students engage in service to the community
in response to the Gospel call.

Academic Expectation 2.67

Students critique societal structures in the
light of Catholic social justice principles and
apply them to social and personal situations.

Academic Expectation 2.68
Students acknowledge and affirm the diverse
cultural expressions of Catholicism.

There is a need to reach out to the needy as continuing the work of Jesus.

One applies the call to love neighbor to self.
One practices acts of service.

Love, peace, and justice are the work of the Church.
The Church teaches a halt to the arms race and other injustices.

There are various cultural expressions of Catholicism as it is lived locally i e.g., Hispanic, African American, Vietnamese, Polish, Ethiopian,

Chinese, etc.

Religious Education/Intermediate
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education - Middle School

Grades Six through Eight

The Mystery of God, Creator of All Things

Academic Expectation 2.39
Students demonstrate an understanding of
God as creator of all things.

Academic Expectation 2.40
Students understand the human person as
imaging God.

Academic Expectation 2.41
Students recognize the interconnectedness
of humans with all creation.

Academic Expectation 2.42

Students recognize the call to continuing
creation by further developing the Kingdom
of God.

Godos faithful
God is worthy of total trust.
Good and evil are present in the world.

ness is a sign of trust in all creation.

Masculinity and femininity are images of God.
Christian values form the context for human sexuality.
Emotions have sources and value.

The differences in humans are recognized as gifts.
The dignity of the human person deserves respect.

There are responsible ways to use and reuse resources.

Jesus proclaims the Kingdom of God.

The Mystery of Christ, the Incarnate Word of God

Academic Expectation 2.43

Students articulate an understanding of the
Incarnation: the Word of God, enfleshed in
Jesus Christ.

Academic Expectation 2.44

Students articulate an understanding of
Christos |ife, death
distinctive sign of Christian faith.

Academic Expectation 2.45

Students recognize that through Jesus, God
established a relationship of particular
intimacy with us.

One has a relationship with Jesus i who Jesus is, his values, his intentions, motives, and attitudes i as well as what he really proclaimed

and how this relates to oneds own |ife.
Jesus lived in a historical and social world.
Jesusadnd itfeeaching gave human form to Godod6s compassion.

Jesus shares the power of his resurrection with us by sending the Spirit.

Jesus preached and practiced obedience to Godods wildl
Jesus is the perfect sign of Godds presence.
Jesus is the centfeor dfheGowmbdd dpl medi at or bet ween God and his

Chud

Teacher6s Notes

Religious Education/Middle School
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education - Middle School

Grades Six through Eight

The Mystery of the Holy Spirit, the Loving Presence of God

Academic Expectation 2.46

Students demonstrate an understanding of
the Holy Spirit as being the Spirit of God
who reveals God and makes Christ known
to us.

Academic Expectation 2.47

Students articulate an understanding of the
Holy Spirit as the one who awakens us to
faith.

Academic Expectation 2.48

Students demonstrate an understanding of
the Holy Spirit as the vibrant presence of
God in the Church and the world.

Trinity is a community of three Persons.

The Spirit has a role in moral decision-making.
The Spirit provides gifts and fruits for living a life of faith.
The Spirit has a role in Baptism and Confirmation.

There are specific signs of the presence of the Spirit in the Church and in the world.
The different ministries in the Church and in the world are responses to a call from the Spirit.

Teacher 6s Notes

Religious Education/Middle School
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education - Middle School

Grades Six through Eight

The Mystery of the Church, the People of God

Academic Expectation 2.49
Students identify the covenants revealed in
the Scriptures as extending to all creation.

Academic Expectation 2.50

Students demonstrate an understanding of
and an appreciation for active participation
in a community of faith.

Academic Expectation 2.51

Students identify the context of the
Scriptures and their role in the development
of the Church.

Academic Expectation 2.52

Students articulate the nature of Tradition
and its role in the development of the
Church.

Academic Expectation 2.53

Students articulate the nature of sacrament
and sacramentality and its role in the
development of the People of God.

Academic Expectation 2.54

Students illustrate a basic understanding of
the documentary tradition of the universal,
national, and local Church.

Academic Expectation 2.55
Students illustrate a basic understanding of
the history of the Church.

The Hebrew and Christian covenants are revealed in Scripture.
Godods covenants extend to all
God is faithful in oneds I|ife.

creation.

People actively participate in a community of faith.

The Church is a group of people with a distinctive spirit, sharing their talents in various roles to achieve a common goal.
The marks of the Church are one, holy, catholic, and apostolic.

One has a personal gift for active participation in a community of faith.

The characteristics of the early Christian communities are described in the Acts of the Apostles.
The Church uses Christian Scripture passages to describe herself.
Paul 6s |l etters to the early Church
Paul made missionary journeys and endured suffering and trials.

communities were written

El ements of faith are used to develop a
Religious words and concepts have specific meanings developed over time.
There are foursignsof God6s presence: natural,
The Apostlesd Creed or the Nicene Creed
The roles of Scripture and Tradition can be distinguished in the life of the Church.

communityods

l'iturgical,
can be

scriptural,
recited.

Ritual can be identified in everyday activities.
Signs and symbols are integrated into ritual.
There is evidence of the presence and power of grace in the world.

Religious information is derived from a variety of sources.
The documents of the Second Vatican Council can be identified.
The Catechism of the Catholic Church is a major resource.

There are various rites within the Catholic Church.

The Church developed from Pentecost to the present.

The ordained ministry of the Catholic Church has a structure.

The historical development of the ministries and lifestyles within the Church can be traced.

in

religious i

and

q

Teacher6s Notes

Religious Education/Middle School
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Religious Education - Middle School

Grades Six through Eight

God Teaches Us How to Live Out Our Salvation

Academic Expectation 2.56

Students demonstrate an understanding of
the Paschal mystery and the various ways it
is encountered in daily living.

Academic Expectation 2.57

Students demonstrate the ability to apply
the commandment of love by making life
decisions within the Christian moral
framework.

Academic Expectation 2.58

Students demonstrate the relationship
between faith and culture as it is found in
the arts, sciences, and technology.

Academic Expectation 2.59

Students apply Catholic principles to
interpersonal relationships as found in the
family, the workplace, society, and the
Church.

Academic Expectation 2.60
Students exercise responsible stewardship
toward all creation.

Academic Expectation 2.61

Students examine the variety of Christian
lifestyles as ways of responding to the
Baptismal call to a life of service.

Jesus is the source for the meani of Il i febds

The virtue of hope is related to daily living.
God judges each of us at death and all people at the end of time.
The Bible provides an understanding of heaven and hell.

ng

mysteries.

There are techniques that can be applied to control oneds i mpul
Christian values and decision-making skills are applied to moral judgment questions.

Signs of grace and sin are evident everywhere.

Thereisaspecificpr ocess for making decisions to reflect oneds religious
Right and wrong are distinct.

Emotions and their value can be distinguished.

Appropriate emotional responses are defined.

The Bible can impact onebs 1ife.

Sacred and cultural symbols are related to religious concepts.
Various stories have spiritual themes.
Positive and negative messages are found in media.

The Church has precepts.
People can relate to Mary in various ways.
The Spiritual and Corporal Works of Mercy can be applied to contemporary social and spiritual problems.

The elements of stewardship are identified.
Scriptural passages refer to stewardship.
Oneb6s talents for Christian ministry are identi
Jesus calls disciples today to continue his mission.

People today can live the spirit of the Beatitudes.

The service aspects of various lifestyles can be traced as they are identified in family and friends.

fied.

q

Teacher6s Notes
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Archdiocese of Louisville
Curriculum Framework
Religious Education - Middle School

Academic Expectations Grades Six through Eight

God Invites Us into Relationship through Personal Prayer and through Community Worship

Academic Expectation 2.62

Students demonstrate an understanding of
and an experience with different ways of
relating to God in prayer on a personal level
and in community.

The various elements of prayer include praise, thanksgiving, contrition, and petition.
Prayers can be composed personally or in community.

Imaginative prayer helps us relate to God on a personal level.

Meditation is a form of prayer.

Academic Expectation 2.63
Students demonstrate the importance of e  Each sacrament contains a ritual and a rite.
sacraments, with an emphasis on the
centrality of the Eucharist, in the life of
Catholics.

Academic Expectation 2.64

Students demonstrate recognition of the
sacredness of time through the celebration of
the Hours, the liturgical seasons, and special
feasts and days.

e The major events of Christds I|ife have significance for daily |

God Calls Us to Love and Serve Our Neighbor

Academic Expectation 2.65
Students engage in activities that e Acts of service demonstrate love for others.
demonstrate an understanding of and
personal witness to C(
and serve one another.

Academic Expectation 2.66 e Acts of service can be identified in family, community, and church.

Students engage in service to the community | «  Acts of service are practiced in various communities.
in response to the Gospel call.

Academic Expectation 2.67 e  The seven principles of social justice are applied to personal and social situations.

Students critique societal structures in the o Rules based on fairness can be determined for the groups to which one belongs.
light of Catholic social justice principles and

apply them to social and personal situations.

Academic Expectation 2.68 e  The concept that different is good affirms cultural expressions.
Students acknowledge and affirm the diverse | e  The various rites within the Catholic Church can be named.
cultural expressions of Catholicism. + Different cultural expressions of Catholicism have different gifts.

Teacher6s Notes
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Language Arts Curriculum Framework
Archdiocese of Louisville

National Standards for Language Arts

The vision guiding these standards is that all students must have the opportunities and resources to develop the language
skills they need to pursue life's goals and to fully participate as informed, productive members of society. These standards
assume that literacy growth begins before children enter school as they experience and experiment with literacy activities -
reading and writing, and associating spoken words with their graphic representations. Recognizing this fact, these standards
encourage the development of curriculum and instruction that make productive use of the emerging literacy abilities that
children bring to school. Furthermore, the standards provide ample room for the innovation and creativity essential to
teaching and learning. They are not prescriptions for particular curriculum or instruction. Although we present these
standards as a list, we want to emphasize that they are not distinct and separable; they are, in fact, interrelated and should
be considered as a whole.

- International Reading Association and the National Council of Teachers of English

National standards are reflected in the Academic Expectations and Learner Goals of the Kentucky Department of Education.
The Archdiocese of Louisville Content Guidelines for Language Arts are aligned with national and state standards to create a
comprehensive core curriculum that is part of an overall Archdiocesan Curriculum Framework. The mastery of the subject
areas within the Language Arts Curriculum Framework is a developmental process. For additional information about national
standards for language arts, contact: International Reading Association, 800 Barksdale Road, P.O. Box 8139, Newark, DE
19714-8139, www.reading.org.

- Language Arts Curriculum Committee, Archdiocese of Louisville
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Content Guideline National
Themes/Strands Standard National Standards
Number
Students read a wide range of print and non-print texts to build an understanding of texts, of themselves,
1 and of the cultures of the United States and the world; to acquire new information; to respond to the needs
Reading and demands of society and the workplace, and for personal fulfilment. Among these texts are fiction and
nonfiction, classic and contemporary works.
Students read a wide range of literature from many periods in many genres to build an understanding of
Reading 2 the many dimensions (e.g. philosophical, ethical, aesthetic) of human experience.
Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They
Reading. Writing. Mechanics 3 draw on their prior experience, their interactions with other readers and writers, their knowledge of word
9: 9 meaning and of other texts, their word identification strategies, and their understanding of textual features
(e.g. sound-letter correspondence, sentence structure, context, graphics).
Writing, Speaking, Listening, Students_ adjust thel_r use o_f spoker_w, written, gnd visual Ianguage (e.g. conventions, style, vocabulary) to
. 4 communicate effectively with a variety of audiences and for different purposes.
Observing
Students employ a wide range of strategies as they write and use different writing process elements
Writing, Mechanics 5 appropriately to communicate with different audiences for a variety of purposes.
Reading, Writing, Mechanics, Stud_ents z;pply kno]:(vledg_e ofI language structure, language conventions (e._g. spellln_g and punctua_ulon),
Speaking 6 media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts.
Students conduct research on issues and interests by generating ideas and questions, and by posing
Reading, Writing, Mechanics, 7 problems. They gather, evaluate, and synthesize data from a variety of sources (e.g. print and non-print
Speaking, Listening, Observing texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.
. - . Students use a variety of technological and informational resources (e.qg. libraries, databases, computer
Reading, Writing, Mechanics, . S i !
. . X . 8 networks, video) to gather and synthesize information and to create and communicate knowledge.
Speaking, Listening, Observing
. . . . Students develop an understanding of and respect for diversity in language use, patterns, and dialects
Speaking, Listening, Observing 9 across cultures, ethnic groups, geographic regions, and social roles.
Reading, Writing, Mechanics, Stud_ents whose first language is not English mak_e use of their first Ianguage to develop competency in the
. : X ' 10 English language arts and to develop understanding of content across curriculum.
Speaking, Listening, Observing
Writing, Speaking, Listening, Students participate as knowledgeable, reflective, creative, and critical members of a variety of literacy
Observing 11 communities.
Reading, Writing, Mechanics, 12 Students use spoken, written, and visual language to accomplish their own purposes (e.g. for learning,

Speaking, Listening, Observing

enjoyment, persuasion, and the exchange of information).

Language Arts
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Kindergarten

Grade One

Grade Two

Content Guidelines: Reading

Academic Expectation 1.1 e Phonological awareness (phonemes, | ¢  Phonological awareness (phonemes, | ¢  Systematic phonics (beginning/ending
Students use reference tools such onset & rime/word families, syllables, onset & rime/word families, syllables, sounds, blends, digraphs, long/short
as dictionaries, almanacs, sentence segmentation, alliteration, sentence segmentation, alliteration, vowels, vowel pairs, r- and I-controlled
encyclopedias, and computer rhyme) rhyme) vowels
reference programs and research e Upper/lower case letters e Vocabulary/sight word development | e  Vocabulary/sight word refinement
tools such as interviews and e  Sight word development e Phonics (sound/letter association, e  Syllabication rules to decode words
surveys to find the informationthey |4  Concept word development beginning/ending consonants, e  Compound words
need to meet specific demands, e Phonics (sound/letter association, blends, digraphs, long/short vowels) | e  Contractions and possessives
explore interests, or solve specific beginning, medial and ending e Compound words e Base words, prefixes, suffixes
problems. sounds) e Contractions e Plurals (regular and irregular)
. i e Story elements (characters, setting) | e  Plurals, possessives e Context clues
/s\fuadien?:fn?kfigr,astéogf tlhi variety | ° Comprehension strategies (prior e  Suffixes, prefixes o  Story elements (setting, characters, plot,
> knowledge, predictions, e Context clues theme)
of materials they read. visualization, questions, e  Story elements (setting, characters, | e  Story structure
National Standards rc:f?:CeUcrt:;r;i,nlg;erences, retelling, . E):I(c));[],qthe:]ne) . . . e Character trglts ‘ .
1236781012 . . o . prehension strategies (prior e Comprehension strategies (pI’I.OI‘ .
14:9,0,/,0,1U, e Reading analysis (main idea, details, knowledge, predictions, knowledge, predictions, visualization,
sequence) visualization, questions, guestions, connections, inferences,
e  Purpose (enjoyment, information, connections, inferences, retelling, summarizing, reflect/respond)
research) reflect/respond) e Reading analysis (cause/effect,
e Letter sequence e Reading analysis (cause/effect, evaluation, categorizing, classification,
e Role of author and illustrator fact/fantasy, main idea, details, main idea, details, making inferences,
e Picture dictionary and Internet as sequence, compare/contrast, compar e, contrast,
reference materials drawing conclusio view, authoros purp
e Genres (fiction, nonfiction, poetry) of view, author 6s|e Purpose (enjoyment, information,
e Beginning, middle, end of stories e Purpose (enjoyment, information, research)
e Positional terms research) _ e Reading fluency (speed and accuracy)
¢ Directionality; beginning to track print | ®  Role of author and illustrator ¢ Role of author and illustrator
e  Book parts e  Picture dictionary and Internet as Dictionary and Internet as reference
reference tools tools
*  Alphabetical order with the first letter | o«  Alphabetical order with the second and
e  Graphic organizers third letter
e How-to pieces (identifying stepsina | ¢  Genres (fantasy, fairy tales, fiction,
process) nonfiction, biography, poetry, drama)
e Genres (fantasy, fairy tales, fiction, Beginning, middle, end of stories
nonfiction, poetry, drama) Graphic organizers
e Beginning, middle, end of stories Antonyms, synonyms,
e  Antonyms, synonyms, homonyms/homophones, multiple
homonyms/homophones, multiple meaning words
meaning words e How-to pieces (identifying steps in a
process)
45
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Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Performance Standards

Teacher6s Notes

Students will:

develop pre-reading skills
(phonological awareness, phonics,
book parts, directionality, return
sweep, tracking, one-to-one
matching, use of picture clues)

Students will:

develop emergent reading skills
(use picture clues, sentence
structure, and decoding to self-
correct reading errors)

develop vocabulary and sight words

Students will:

develop independent reading ability
for pleasure and for finding
information

develop vocabulary and sight words
employ a variety of comprehension

e develop vocabulary and sight words | ¢  employ a variety of comprehension strategies, including using picture

e employ a variety of comprehension strategies clues, sentence structure, and
strategies e process information decoding skills to self-correct

e  process information e increase total number of words read reading errors

e develop fluency with accuracy (fluency). Baseline e process information

e explore purposes of reading fluency scores will be establishedto | e  understand types of comprehension

(pleasure, finding information,
research)

help determine fluency goals.
be able to read and interpret
graphic organizers (word webs,
story webs, Venn diagrams)
explore purposes of reading
(pleasure, finding information,
research)

questions (literal, inference, and
evaluation)

read with fluency

conduct research (gather, evaluate,
and synthesize data from a variety
of sources such as print and non-
print texts)

be able to read and interpret
graphic organizers (word webs,
story maps, Venn diagrams)
explore purposes of reading
(pleasure, finding information,
research)

Language Arts/Primary
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Kindergarten

Grade One

Grade Two

Content Guidelines: Writing

Academic Expectation 1.10 e Meaning of print e  Meaning of print e Meaning of print
Students organize information through e Proper word spacing e Proper word spacing e Proper word spacing
development and use of classification ¢ Dictation of sentences and stories ¢ Transition to teacher dictating to e Teacher dictates to student
rules and systems. to teacher child e Writing process (pre-write, dratft,
) ) e  Progression from shape tracingsto | ¢  Writing process (pre-write, draft, revise, edit, publish)
Academic Expectation 1.11 formation revise, edit, publish) e  Paragraph structure
Students write using appropriate forms, | 4 progression from letter tracings to e Types of writing (lists, labels, e Types of writing (personal narrative,
conventions, and styles to communicate formation narrative) correspondence, descriptive
ideas and information to different e Types of writing (lists, labels, e Letter formation narrative, persuasive, how-to piece,
audiences for different purposes. narrative) e Whole group composition letters)
National Standards: thle ‘group.composition . Beginnir)g, middle, end of o Let.tt.ar formation
345678101112 Beginning, middle, end of compo_smon _ o ert!ng_proce_ss
P e composition e  Graphic organizers e Beginning, middle, end of
e  Story publication e Writing portfolio composition
Graphic organizers e  Graphic organizers
Writing portfolio e Writing portfolio
Performance Standards

Teacher6s Notes Students will: Students will: Students will:

collaborate on class word webs,
story maps and Venn diagrams
generate and discover ideas at an
exploratory level

discover, organize, and record
thoughts and reflections at an
exploratory level

recognize punctuation, spelling,
word choice, usage, and form at an
exploratory level

prepare selected pieces for
publication at an exploratory level

create graphic organizers

generate and discover ideas at an
exploratory level (pre-write)
discover, organize, and record
thoughts and reflections at an
exploratory level (draft)

recognize and develop context
according to audience and purpose
at an exploratory level (revise)
recognize punctuation, spelling,
word choice, usage, and form at an
exploratory level (proofread)
prepare selected pieces for
publication at an exploratory level
(publish)

create graphic organizers

generate and discover ideas at an
exploratory level (pre-write)
discover, organize, and record
thoughts and reflections at an
exploratory level (draft)

recognize and develop context
according to audience and purpose
at an exploratory level (revise)
recognize punctuation, spelling,
word choice, usage, and form at an
exploratory level (proofread)
prepare selected pieces for
publication at an exploratory level
(publish)

Language Arts/Primary
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Kindergarten

Grade One

Grade Two

Content Guidelines: Mechanics

Academic Expectation 1.10 e Inventive spelling e Introduction to general rules of e Continuation of general rules of
Students organize information through e Directionality spelling spelling

development and use of classification e Proper spacing of letters and words | e Directionality and placement e Punctuation (period, question mark,
rules and systems. e Introduction to punctuation (period, | ¢ Proper spacing of letters and words exclamation point, comma,

. . question mark, exclamation point, « Complete sentences apostrophe, quotation marks)
Academic Expectation 1.11 quotation marks) e Punctuation (period, question mark, | ® Capitalization (sentences, proper
Students write using appropriate forms, | ,  capijtalization (sentences, proper exclamation point, quotation marks) nouns)
conventions, and styles to communicate nouns)  Capitalization (sentences, proper  Parts of speech (nouns, verbs,
ideas and information to different e Naming words and action words nouns) adjectives, pronouns)
audiences for different purposes. e Kinds of sentences e Kinds of sentences
Academic Expectation 1.12 * Parts .Of speech (nouns, verbs, * Abbreviations

) . adjectives, pronouns)
Students speak using appropriate forms, e Abbreviations
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.
National Standards 3,5,6,7,8,10,12

Performance Standards

Teacher6s Notes Students will: Students will: Students will:

apply strategies for inventive
spelling

recognize basic conventions in
written work

explore basic language structures

refine strategies for inventive
spelling

recognize general rules of spelling
develop basic conventions in written
work

recognize basic language structures
in oral and written communication
find and correct errors in sentences

develop general rules of spelling
develop basic conventions in written
work

recognize basic language structures
in oral and written communication
(subject/verb agreement)

find and correct errors in given
sentences

Language Arts/Primary
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Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Academic Expectations Kindergarten Grade One Grade Two
Content Guidelines: Speaking
Academic Expectation 1.1 e Story telling and retelling e Story retelling e Summarizing
Students use reference tools such as e Response to stories e Response to stories e Response to stories
dictionaries, almanacs, encyclopedias, e  Group sharing « Dramatization e Dramatization
and computer reference programs and e Dramatization (role-play situations, | ¢ Group discussion e Group discussion
research toqls such as interviews and puppetry, stories) e Interviews to learn information ¢ Interviews to learn information
surveys to find the information they need | 4 Choral reading (thymes, poetry and | ¢  Choral reading (thymes, poetry, e Presentations (reports, speeches,
to meet specific demands, explore songs) songs) choral readings, role-play situations)
interests, or solve specific problems. e Formulation of questions and e Formulation of questions and » Formulation of questions and
Academic Expectation 1.10 answers answers answers
A - e  Speaking to large or small groups e Speaking to large or small groups e Speaking to large or small groups
Students organize information through with appropriate delivery with appropriate deliver with appropriate deliver
development and use of classification . . ppropria‘e y bpropriae Y
rules and systems »  Presentation skills (eye contact, * Presentation skills (eye contact, * Presentation skills (eye contact,
: posture, voice quality) posture, voice quality) posture, voice quality)
Academic Expectation 1.12
Students speak using appropriate forms,
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.
Academic Expectation 1.13
Students make sense of ideas and
communicate ideas with the visual arts.
National Standards 4,6,7,8,9,10,11,12
Performance Standards
Teacherds Notes Students will: Students will: Students will:

e participate in individual and e participate in individual and e participate in individual and
collaborative speaking activities collaborative speaking activities collaborative speaking activities
express thoughts and feelings e express thoughts and feelings e express thoughts and feelings
develop appropriate presentation e develop appropriate presentation e develop appropriate presentation
skills skills skills

e vary speaking voice in working with | e  vary speaking voice in working with | e  vary speaking voice in working with
a small or large group a small or large group a small or large group

e use visuals to enhance oral e use visuals to enhance oral e use visuals to enhance oral
presentations presentations presentations
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Kindergarten

Grade One

Grade Two

Content Guidelines: Listening

Academic Expectation 1.1
Students use reference tools such as

Listening to gather, organize, and
evaluate information

Listening to gather, organize, and
evaluate information

Listening to gather, organize, and
evaluate information

dictionaries, almanacs, encyclopedias, e Attention strategies e Attention strategies e  Attention strategies
and computer reference programs and e Presentations e Peer and teacher conferencing e Peer and teacher conferencing
research tools such as interviews and e  Group discussion e  Presentations e  Presentations
surveys to find the information they need | o variety of read-alouds (nursery e  Group discussion e Group discussion
to meet specific demands, explore rhymes, fairy tales, fiction, e Variety of read-alouds ( nursery e Variety of read-alouds ( nursery
interests, or solve specific problems. nonfiction, poetry) rhymes, fairy tales, fiction, rhymes, fairy tales, fiction,

. ) e Listening etiquette nonfiction, poetry) nonfiction, poetry)
étc%dertnlc EI>(<pectat|onf t1h4 . e Listening for a purpose (directions, e Listening etiquette e Listening etiquette
mgsseer\] Zgn; v(\a/hsigﬁstﬁeo ”s?e\r’]a”ous instructions, rhyming, alliteration, e Listening for a purpose (directions, e Listening for a purpose (directions,

g y : syllables, story details) instructions, rhyming, alliteration, instructions, rhyming, alliteration,
Academic Expectation 1.13 syllables, story details) syllables, story details)
Students make sense of ideas and
communicate ideas with the visual arts.
National Standards 4,7,8,9,10,11,12
Performance Standards

Teacherds Notes Students will: Students will: Students will:

interpret spoken messages

follow spoken directions

use appropriate listening posture
and etiquette

develop an awareness of respect
for diversity in language usage
respond appropriately to questions,
directions, text read aloud, and oral
presentations

interpret spoken messages

follow spoken directions

use appropriate listening posture
and etiquette

develop an awareness of respect
for diversity in language usage
respond appropriately to questions,
directions, text read aloud, and oral
presentations

analyze/evaluate intent and content
of speakerds mess

interpret spoken messages

follow spoken directions

use appropriate listening posture
and etiquette

develop an awareness of respect
for diversity in language usage
respond appropriately to questions,
directions, text read aloud, and oral
presentations

analyze/evaluate intent and content
of speakerds mess
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Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Content Guidelines: Observing

Academic Expectation 1.3
Students make sense of the various
things they observe.

e Information from manipulative e Sequence of pictures and objects
materials (characteristics, e Information from visually presented
similarities, differences) material, including artifacts

Sequence of pictures and objects
Information from visually presented
material, including artifacts

) _ e Sequence of manipulative materials | e Audience etiquette e Audience etiquette
Academic Expectation 1.13 *  Audience etiquette ¢ Book parts and publication data e Book parts and publication data
Students make sense of ideas and e Book parts e Field trips e  Field trips
communicate ideas with the visual arts. | 4 Field trips
National Standards 4,7,8,9,10,11,12
Performance Standards
Teacherds Notes Students will: Students will: Students will:

e distinguish between real and .
imaginary situations
e develop concepts by observing | e

distinguish between real and
imaginary situations
develop concepts by observing

visuals visuals
e recognize audience etiquette o refine audience etiquette skills
skills e identify book parts and publication
e practice audience etiquette data
skills interact with a variety of print and
identify book parts non-print media for a range of

purposes (evaluate, interpret, and
appreciate)

compare/contrast print and non-
print materials

e interact with a variety of print
and non-print media for a range
of purposes (evaluate, .
interpret, and appreciate)

e compare/contrast print and
non-print materials

distinguish between real and
imaginary situations

develop concepts by observing
visuals

refine audience etiquette skills
identify book parts and publication
data

interact with a variety of print and
non-print media for a range of
purposes (evaluate, interpret, and
appreciate)

compare/contrast print and non-
print materials
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Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Suggested Topics of Study i Primary

Reading Writing Speaking Listening
e Variety of Genres e  Writing Process e Interview e Poetry
e  Story Elements e  Types of Writing e  Oral Presentation e Drama
e Reading/Word Analysis e  Purposes of Writing e Drama e  Oral Presentation
e Reference Materials e  Public Speaking e Technology
e  Vocabulary Mechanics e  Conversation Skills e Music
e  Purposes of Reading e Parts of Speech e  Group Discussion e  Group Discussion
e  Comprehension Strategies * Types of Sentences e  Memorization e Teacher or Peer Conference
e  Phonological Awareness e Punctuation
e Phonics/Word Study e Spelling Observing
e Capitalization ¢ Models
e Pictures
e Technology
e  Graphic Organizers
e Drama
e  Presentations
e  Field trips

Suggested Applications for Technology / Library Media

Use applicable software.

e Use alternate technologies to reinforce content curriculum (digital cameras, video equipment, public speaking equipment, multimedia projector, audio equipment,

interactive whiteboard, Power Point).

Write and illustrate stories using software.

Introduce word processing and editing skills.
e Introduce Internet as a research tool.

Essential Processes and Skills -- What Students Need to Do

Thinking and Learning Communicating

Collaborating

Applying and Producing

e Use reading, writing, speaking, .
listening, and observing to gather
and interpret information

e Construct meaning by interpreting
information and developing ideas

Communicate clearly to a variety of
audiences for different purposes

Work in teams in a variety of roles.

Interact effectively with others

Create quality products and
presentations to communicate
information

Develop and apply communication
skills important to working and living
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Archdiocese of Louisville
Curriculum Framework
Language Arts/Primary

Essential Understandings

Guided Questions -- What Students Need to Know

1.1,1.27 Reading

e Reading helps us to understand our world and our ¢ What can we learn from reading a variety of materials?
place in it. e  Why do we read?
e Reading has intrinsic value. ¢ What was the authordés purpose?
e Reading can be used to access information needed e What genre is the text?
to meet specific demands, explore interests, or solve e What do we do when we come to an unfamiliar word?
problems.
e Reading can be a source of knowledge and/or
entertainment.
1.10, 1.117 Writing
e Writing is a process. e What are the steps in the writing process?
e Writing is essential to communication. e  Why do we write?
e  Computer skills are essential in today's world. e Why are revisions necessary?
e  The words that we write belong only to us. e How can we use technology to improve our writing?
e  What makes our work our own?
e  Why is our work important?
e  What are the different types of writing?
e Does our writing express meaning?

1.10,1.11, 1.12 7 Mechanics

Rules of punctuation and capitalization are a
necessity for good writing.

Our language is divided into categories called parts of
speech.

Why is it important to have rules for writing?
What are the parts of speech and their functions?
What are the rules for punctuation and capitalization?

1.1,1.10,1.12,1.13 7 Speaking

Your speech is a reflection of who you are.

Good speech habits will create opportunities in life.
To communicate, you need to be able to express your
ideas clearly.

How can we effectively express our ideas to our audience?
What are appropriate presentation skills for different audiences?

1.1,1.4,1.137 Listening

You need to listen to obtain information.
There is a difference between hearing and listening.

What skills does it take to be a good listener?
What is the difference between hearing and listening?
How can we gather, organize, and evaluate material through listening?

1.3,1.137 Observing

You learn by observing other people, places, and
things.

What can we learn from observing?
What skills does it take to be a good observer?

Language Arts/Primary
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Intermediate

Grade Three

Grade Four

Grade Five

Content Guidelines: Reading

Academic Expectation 1.1

Students use reference tools such as
dictionaries, almanacs, encyclopedias,
and computer reference programs and
research tools such as interviews and
surveys to find the information they need
to meet specific demands, explore
interests, or solve specific problems.

Academic Expectation 1.2
Students make sense of the variety of
materials they read.

National Standards 1,2,3,6,7,8,10,12

Word meaning (context clues)
Phonics and word study (word
identification: letter-sound
correspondence, sight word
recognition)

Word analysis (language patterns,
long/short vowels, root words,
compound words, contractions,
possessive forms, syllables,
antonyms, synonyms,
homophones)

Literary elements (setting,
characters, plot, point of view)
Reading analysis (fact/opinion,
cause/effect, compare/contrast,
main idea/supporting details,
inferences, conclusions)

Genres (fantasy, fairy tales, fiction,
nonfiction, biography, poetry)
Comprehension strategies (prior
knowledge, predictions, questions,
visualizations, summaries,
connections, inferences,
paraphrasing, analogies, reflect
and respond)

Aut hords purpose
Reference materials (dictionary,
encyclopedia, content text books,
maps, globes, thesaurus, Internet)
Purpose (enjoyment, information)
Variety of Independent reading
Technological resources

Reading fluency (speed and
accuracy)

Vocabulary development
(repetition, sight words, context,
multiple meanings, parts of speech)

Word meaning (context clues)
Phonics and word study (word
identification: letter-sound
correspondence, sight word
recognition)

Word analysis (language patterns,
long/short vowels, blends, digraphs,
prefixes, suffixes, root words,
compound words, contractions,
possessive forms, syllables,
antonyms, synonyms, homophones)
Literary elements (setting, character,
plot, point of view, theme,)

Reading analysis (fact/opinion,
cause/effect, compare/contrast, main
idea/supporting details, inferences,
conclusions)

Genres (fantasy, folk tales, historical
fiction, realistic fiction, nonfiction,
biography, poetry, tall tales)
Comprehension strategies (prior
knowledge, predictions, questions,
visualizations, summaries,
connections, inferences,
paraphrasing, analogies, skim and
scan, reflect and respond)

Aut hor s purpose
Reference materials (dictionary,
encyclopedia, content text books,
maps, globes, thesaurus, Internet)
Purpose (enjoyment, information)
Variety of independent reading
Technological resources

Reading fluency (speed and
accuracy)

Vocabulary development (repetition,
sight words, context, multiple
meanings, parts of speech)

Word meaning (context clues)
Phonics and word study (word
identification: letter-sound
correspondence, sight word
recognition)

Word analysis (language patterns,
long/short vowels, blends, digraphs,
prefixes, suffixes, root words,
compound words, contractions,
possessive forms, syllables,
antonyms, synonyms, homophones)
Literary elements (setting, character,
plot, point of view, theme)

Reading analysis (fact/opinion,
cause/effect, compare/contrast,
main idea/supporting details,
inferences, conclusions,
fantasy/reality, generalizations)
Genres (fantasy, historical fiction,
realistic fiction, folk tales, legend,
myth, nonfiction, biography,
autobiography, poetry)
Comprehension strategies (prior
knowledge, predictions, questions,
visualizations, summaries,
connections, inferences,
paraphrasing, analogies, skim and
scan, reflect and respond)

Aut hords purpose
Reference materials (dictionary,
encyclopedia, content text books,
atlas, almanac, maps, globes,
thesaurus, Internet)

Purpose (enjoyment, information)
Variety of independent reading
Technological resources

Reading fluency (speed and
accuracy)

Vocabulary development (repetition,
sight words, context, multiple
meanings, parts of speech)
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Performance Standards

Teacher 6s Notes

Students will:

identify the types and characteristics
of fiction and nonfiction

explain the purpose of printed
materials

employ a variety of comprehension
strategies

expand their scope of independent
reading

enrich vocabulary by reading and
listening to a variety of printed
materials

make sense and utilize a variety of
print and non-print text (symbols,
pictures, graphs)

become strategic, meta-cognitive
readers

reflect and respond to reading

Students will:

identify the types and characteristics
of fiction and nonfiction

explain the purpose of printed
materials

employ a variety of comprehension
strategies

expand their scope of independent
reading

enrich vocabulary by reading and
listening to a variety of printed
materials

make sense and utilize of variety of
print and non-print text (symbols,
pictures, graphs)

become strategic, meta-cognitive
readers

reflect and respond to reading

Students will:

identify the types and characteristics
of fiction and nonfiction

explain the purpose of printed
materials

comprehend, examine, and extend
meaning in printed materials
explain the elements of character,
setting, plot, theme, and resolution
in fiction

identify the main ideas and
supporting details in nonfiction
generalize relevant information from
print to real-life experiences

enrich vocabulary by reading and
listening to a variety of printed
materials

make sense and utilize a variety of
print and non-print text (symbols,
pictures, graphs)

become strategic, meta-cognitive
readers

reflect and respond to reading
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Grade Three

Grade Four

Grade Five

Content Guidelines: Writing

Academic Expectation 1.10
Students organize information through
development and use of classification
rules and systems.

Academic Expectation 1.11

Students write using appropriate forms,
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.

National Standards
3,4,5,6,7,8,10,11,12

Concept of message conveyed
through print

Sentence structure

Paragraph structure (main ideas,
details)

Writing process (pre-write, draft,
revise, edit, publish)
Purpose/audience

Descriptive word choices

Types of writing (personal narrative,
creative, nonfiction, expository,
persuasive, a piece from another
content area)

Beginning, middle, end in
compositions

Graphic organizers

Independent writing

Writing conventions (spacing, letter
form, legibility)

Legal and ethical use of information
Note taking (paraphrasing)

Writing portfolio

Variety of literary forms and styles
Sentence structure

Paragraph structure (main ideas,
details)

Writing process (pre-write, draft,
revise, edit, publish)
Purpose/audience

Descriptive word choices

Types of writing (personal narrative,
creative, nonfiction, expository,
persuasive, a piece from another
content area)

Beginning, middle, end in
compositions

Graphic organizers

Independent writing

Handwriting (mastery of form,
legibility)

Legal and ethical use of information
Note taking (paraphrasing)
Writing portfolio

Variety of literary forms, styles, and
strategies

Sentence structure

Variety of sentences

Paragraph structure (main ideas,
details)

Writing process (pre-write, draft,
revise, edit, publish)
Purpose/audience

Descriptive word choices
Development of supporting ideas
Types of writing (personal narrative,
creative, nonfiction, expository,
persuasive, a piece from another
content area)

Beginning, middle, end in
compositions

Graphic organizers

Independent writing

Legible handwriting

Legal and ethical use of information
Note taking

Writing portfolio
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Performance Standards

Teacher 6s

Not es

Students will:

generate and discover ideas
(pre-write)

discover, organize, and record
original thoughts; paraphrase and
summarize researched information
(draft)

recognize and develop context
according to audience and purpose
(revise)

apply punctuation, capitalization,
spelling, word choice, usage, and
form (edit)

prepare selected pieces for
publication (publish)

express themselves using a variety
of types of writing

write for a specific
audience/purpose

use graphic organizers

take notes

compose complete sentences and
organized paragraphs

write legibly

compose pieces for portfolio

Students will:

generate and discover ideas
(pre-write)

discover, organize, and record
original thoughts; paraphrase and
summarize researched information
(draft)

recognize and develop context
according to audience and purpose
(revise)

apply punctuation, capitalization,
spelling, word choice, usage, and
form (edit)

prepare selected pieces for
publication (publish)

express themselves using a variety
of types of writing

write for a specific
audience/purpose

use graphic organizers

take notes

compose complete sentences and
organized paragraphs

write legibly

compose pieces for portfolio

Students will:

generate and discover ideas
(pre-write)

discover, organize, and record
original thoughts; paraphrase and
summarize researched information
(draft)

recognize and develop context
according to audience and purpose
(revise)

apply punctuation, capitalization,
spelling, word choice, usage, and
form (edit)

prepare selected pieces for
publication (publish)

express themselves using a variety
of types of writing

write for a specific
audience/purpose

use graphic organizers

take notes

compose complete sentences and
organized paragraphs

write legibly

compose pieces for portfolio
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Grade Three

Grade Four

Grade Five

Content Guidelines: Mechanics

Academic Expectation 1.10
Students organize information through
development and use of classification
rules and systems.

Academic Expectation 1.11

Students write using appropriate forms,
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.

Academic Expectation 1.12

Students speak using appropriate forms,
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.

Capitalization (sentences, proper
nouns, titles, greetings and
closings, outlines, abbreviations)
Punctuation (apostrophes, commas,
quotation marks, ending
punctuation, abbreviations,
underlining)

Sentence types (statement,
guestion, command, exclamation)
Simple subject/predicate

Nouns (common, proper, singular,
plural, possessive)

Verbs (action, helping, forms of the
verb to be, regular, irregular,
tenses)

e Capitalization (sentences, proper
nouns, titles, greetings and
closings, outlines, abbreviations)

e Punctuation (apostrophes, commas,
quotation marks, ending
punctuation, abbreviations,
underlining)

e Sentence types (statement,
guestion, command, exclamation)

e  Simple and compound
subject/predicate

e Nouns (common, proper, singular,
plural, possessive)

e Verbs (action, linking, helping,
forms of the verb to be, regular,

Capitalization (sentences, proper
nouns, titles, greetings and
closings, outlines, abbreviations)
Punctuation (apostrophes, commas,
quotation marks, ending
punctuation, abbreviations,
underlining)

Sentence types (statement,
guestion, command, exclamation,
simple/compound)

Simple and compound
subject/predicate

Nouns (common, proper, singular,
plural, possessive)

Verbs (action, helping, forms of the

e Pronouns (subject, object) irregular, tenses) verb to be, regular, irregular,
: ¢ Adjectives (comparisons, articles e Pronouns (subject, object, tenses)
National Standards 3,5,6,7,8,10,12 . Adjverbs (df)ublepnegatives) ) possessive() ! ) e Pronouns (subject, object,
e  Conjunctions e Adjectives (comparisons and possessive)
e  General rules of spelling articles) e Adjectives (comparisons, articles)
¢ Spelling strategies (sound/letter e Adverbs (comparisons, double e Adverbs (comparisons, double
correspondence, structural analysis, negatives negatives)
syllabication) e Conjunctions e Conjunctions, interjections,
e  General rules of spelling prepositions
e Spelling strategies (sound/letter e  General rules of spelling
correspondence, structural analysis, | e  Spelling strategies (sound/letter
syllabication) correspondence, structural
analysis, syllabication)
Performance Standards
Teacherds Notes Students will: Students will: Students will:
e apply general rules and formulate e apply general rules and formulate e apply general rules and formulate
strategies for spelling strategies for spelling strategies for spelling
e apply conventions in written work e apply conventions in written work e apply conventions in written work
e apply basic language structures in e apply basic language structures in e apply basic language structures in

oral and written communication

oral and written communication

oral and written communication
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Academic Expectations
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Grade Three

Grade Four

Grade Five

Content Guidelines: Speaking

Academic Expectation 1.1

e Eye contact, posture e Eye contact, posture e Eye contact, posture
Students use reference tools such as e  Quality of speech (articulation, e  Quality of speech (articulation, e  Quality of speech (articulation,
dictionaries, almanacs, encyclopedias, intonation, enunciation) intonation, enunciation) intonation, enunciation)
and computer reference programs and ¢ Audience/Purpose ¢ Audience/Purpose e Audience/Purpose
research tools such as interviews and e Directions/instructions e Directions/instructions e Directions/instructions
surveys to find the information they need e Story retelling (summarizing) e Story retelling (summarizing) e Story retelling (summarizing)
to meet specific demands, explore e Dramatization e Dramatization e Dramatization
interests, or solve specific problems. e  Group discussions e  Group discussions e  Group discussions
Academic Expectation 1.10 e Oral presgntations e Oral presgntations e Oral presgntations
Students organize information through * Oral readlng ¢ Ol readmg * Ol readlng
development and use of classification . Chorgl reading . Chorgl reading . Chorgl reading
rules and systems. . Interwews . . Inte.rV|ews . . Inte.rV|ews .

e Logical expression (complete e Logical expression (complete e Logical expression (complete
Academic Expectation 1.12 ;dente;ces and sequence ;dente;wces and sequence fsdente)nces and sequence

; ; ideas ideas ideas
f;ﬂ?,gmisoi‘fzﬁé‘ Z@?ﬁgfﬁ’ﬁi;ﬂg}: e Formulation of questions and e  Formulation of questions and e  Formulation of questions and
ideas and information to different answers answers answers
audiences for different purposes.
Academic Expectation 1.13
Students make sense of ideas and
communicate ideas with the visual arts.
National Standards 4,6,7,8,9,10,11,12
Performance Standards

Teac hBates s Students will: Students will: Students will:

e participate in individual and
collaborative speaking activities

e consider audience and purpose in
oral presentations
use drama to express ideas
express thoughts and feelings in
complete sentences
refine appropriate presentation skills
use visuals to enhance oral
presentations

e read aloud with fluency

e participate in individual and
collaborative speaking activities

e consider audience and purpose in
oral presentations

e use drama to express ideas

e express thoughts and feelings in
complete sentences

o refine appropriate presentation skills

e use visuals to enhance oral
presentations

e read aloud with fluency

e participate in individual and
collaborative speaking activities

e consider audience and purpose in
oral presentations

e use drama to express ideas

o express thoughts and feelings in
complete sentences

o refine appropriate presentation skills

e use visuals to enhance oral
presentations

¢ read aloud with fluency
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Grade Three

Grade Four

Grade Five

Content Guidelines: Listening

Academic Expectation 1.1 .
Students use reference tools such as
dictionaries, almanacs, encyclopedias,
and computer reference programs and
research tools such as interviews and
surveys to find the information they need
to meet specific demands, explore
interests, or solve specific problems.

Academic Expectation 1.4
Students make sense of the various
messages to which they listen.

Academic Expectation 1.13
Students make sense of ideas and
communicate ideas with the visual arts.

National Standards 4,7,8,9,10,11,12

Listening to gather, organize and
evaluate information

Attention strategies
Directions/instructions

Peer and teacher writing
conferences

Reports, talks, speeches
Formulation of response questions
Clarification and retelling
(paraphrasing)

Group discussion

Listening skills and etiquette

Listening to gather, organize and
evaluate information

Attention strategies
Directions/instructions

Peer and teacher writing
conferences

Reports, talks, speeches
Formulation of response questions
Clarification and retelling
(paraphrasing)

Group discussion

Listening skills and etiquette

Listening to gather, organize and
evaluate information

Attention strategies
Directions/instructions

Peer and teacher writing
conferences

Reports, talks, speeches
Formulation of response questions
Clarification and retelling
(paraphrasing)

Group discussion

Listening skills and etiquette

Performance Standards

Teacher 6s Notes
L ]
L ]

Students will:

interpret spoken messages

follow spoken directions

use appropriate listening skills and
attention strategies

paraphrase or retell spoken
messages

respond to spoken messages

use listening skills in group
discussion

Students will:

interpret spoken messages

follow spoken directions

use appropriate listening skills and
attention strategies

paraphrase or retell spoken
messages

respond to spoken messages

use listening skills in group
discussion

Students will:

interpret spoken messages

follow spoken directions

use appropriate listening skills and
attention strategies

paraphrase or retell spoken
messages

respond to spoken messages

use listening skills in group
discussion
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Grade Three

Grade Four

Grade Five

Content Guidelines: Observing

Academic Expectation 1.3
Students make sense of the various
things they observe.

Academic Expectation 1.13
Students make sense of ideas and

communicate ideas with the visual arts.

National Standards 4,7,8,9,10,11,12

Sequence of pictures/objects
e Information from visually presented
material
Audience etiquette
Book parts
¢ Non-print text, artifacts, people,
audiovisual materials, technology
e Field trips

Sequence of pictures/objects
Information from visually presented
material

Audience etiquette

Book parts

Non-print text, artifacts, people,
audiovisual materials, technology
Field trips

Sequence of pictures/objects
Information from visually presented
material

Audience etiquette

Book parts

Non-print text, artifacts, people,
audiovisual materials, technology
Field trips

Performance Standards

Teacher 6s Notes

Students will:

e demonstrate appropriate audience
etiquette

e develop concepts by observing
visuals

e identify book parts

Students will:

demonstrate appropriate audience
etiquette

develop concepts by observing
visuals

identify book parts

Students will:

demonstrate appropriate audience
etiquette

develop concepts by observing
visuals

identify book parts
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Suggested Topics of Study -- Intermediate

Reading Writing Speaking
e Reading Analysis e  Writing Process e  Oral Presentations
e Literary Elements e  Types of Writing e  Group Discussion
e Reference Materials e  Purpose of Writing e Drama
e  Word Meanings/Analysis e Concept of Message Conveyed e Eye Contact and Posture
e Purpose through Print e  Quality of Speech
e Phonics and Word Study e Sentence Structure e Audience/Purpose
e  Comprehension e Paragraph Structure e Directions/Instructions
e Variety of Independent Reading e Descriptive Word Choices e  Story Retelling
e Technological Resources e Beginning, Middle, End in e Oral Reading
e Reading Fluency Compositions e Choral Reading
e Vocabulary Development e  Graphic Organizers e Interviews
e Independent Writing e Logical Expression
e  Writing Conventions e  Formulation of Questions and
e Note Taking Answers
e Writing Portfolio
Mechanics
e Parts of Speech
e Types of Sentences
e  Punctuation
e  Subject/Predicate
e General Rules of Spelling
e  Spelling Strategies

Listening

Group Discussions

Oral Presentations
Information

Attention Strategies
Directions/Instructions
Peer and Teacher Writing
Conferences

Response Questions
Clarification and Retelling
Listening Skills

Observing

Sequence of Pictures/Objects
Information from Visually Presented
Material

Audience Etiquette

Book Parts

Non-print Text, Artifacts, People,
Audiovisual Materials, Technology
Field Trips

Suggested Applications for Technology / Library Media

e Use applicable content and reference software.

whiteboards, audio equipment).

Save and retrieve documents.

Use, evaluate, and retrieve Internet information.

Create word processing documents using mechanics tools (e.g. spell check, grammar check, thesaurus, clip art).
Introduce multimedia presentations (e.g. slide show, brochure, PowerPoint).

Use automated card catalog.

Use alternate technologies to reinforce content curriculum (e.g. digital cameras, video equipment, public speaking equipment, multimedia projector, interactive
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Essential Processes and Skills -- What Students Need to Do

Thinking and Learning Communicating Collaborating Applying and Producing
e Use reading, writing, speaking, e Communicate clearly to a variety of e Work in teams in a variety of roles e Create quality products and
listening, and observing to gather audiences for different purposes e Interact effectively with others presentations to communicate
and interpret information information
e Construct meaning by interpreting e Develop and apply communication
information and developing ideas skills important to working and living
e Analyze mass communication
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Essential Understandings

Guided Questions -- What Students Need to Know

1.1.,1.2 - Reading

e Reading helps us to understand our world and our place in it. ¢ What are some of the different materials available for reading?
e Reading has intrinsic value. e What strategies do you need to read?
e Reading is used to access information needed to meet specific | ¢«  What makes a story intriguing?
demands, explore interests, or solve problems. e Why is it important to read?
e Reading can be a source of knowledge and/or entertainment.
1.10, 1.11 - Writing
e Writing is a process. e  Why is writing important?
e Writing is essential to communication. ¢ What are the purposes of writing? (to inform, persuade, entertain, or explain)
e  Computer skills are crucial in today's world. ¢ What are the different forms of writing?
e The words that others write belong only to them. e  Why do we use the writing process?
e How do we make our writing interesting?
¢ How can the computer be used to improve your writing?
e What is plagiarism?
e Why must you respect an authorés ownership o

1.10, 1.11, 1.12 - Mechanics

e Ourlanguage is divided into categories called parts of speech.

e Rules of punctuation and capitalization are essential for clarity
and communication in writing.

e Using correct grammar and spelling are important to effective
written and oral communication.

e What are the parts of speech and their functions?
e What is the importance of knowing and using rules of writing?
e Why is it necessary to use correct grammar and spelling in writing?

1.1,1.10,1.12, 1.13 - Speaking

e Speech is a reflection of who you are.

Good speaking habits will create opportunities in life.

To communicate, you must express your thoughts clearly.
Presentation is necessary for effective communication.

e How can you effectively express your ideas to your audience?

¢ Why is it important to communicate clearly?

¢ How would you change your presentation to fit different audiences?
e What makes a good oral presentation?

¢ Why is it essential to use correct grammar in speaking?

1.1, 1.3 - Listening
e You must listen to obtain information.
e There is a difference between listening and hearing.

¢ What skills does it take to be a good listener?
e What is the difference between listening and hearing?
e What effect does listening have on your school performance?

1.3, 1.13 - Observing
e You learn by observing other people, places and things.
e There is a difference between looking and observing.

e Why is observing important?
e What can you learn by observing?
e What skills does it take to be a good observer?
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Academic Expectations Grade Six Grade Seven Grade Eight

Content Guidelines: Reading

Academic Expectation 1.1

Students use reference tools such as
dictionaries, almanacs, encyclopedias,
and computer reference programs and
research tools such as interviews and
surveys to find the information they need
to meet specific demands, explore
interests, or solve specific problems.

Academic Expectation 1.2
Students make sense of the variety of
materials they read.

National Standards 1,2,3,6,7,8,10,12

Variety of printed materials of
varying complexity

Variety of independent reading
Generalizations, inferences,
conclusions, recollections
Reading analysis
(compare/contrast, fact/opinion,
cause/effect, motive/result,
fantasy/reality, stereotype/bias,
predictions/conclusions)
Graphic organizers

Vocabulary development
(synonyms, antonyms, base words,
affixes)

Analysis of genre (including content
areas)

Knowledge of literary elements
(plot, character, setting, irony,
humor, theme, point of view)
Connection of text to life
experiences

Inferences about main and
supporting ideas

Sound devices (onomatopoeia,
alliteration, assonance,
consonance)

Figures of speech (simile,
metaphor, idiom)

Elements of poetry (rhythm, rhyme,
stanza)

Aut horés purpose

Variety of printed materials of
varying complexity

Variety of independent reading
Generalizations, inferences,
conclusions, recollections
Reading analysis
(compare/contrast, fact/opinion,
cause/effect, motive/result,
fantasy/reality, stereotype/bias,
predictions/conclusions)
Graphic organizers

Vocabulary development
(connotation/denotation, word
origins, multiple-meaning words)
Analysis of genre (including content
areas)

Knowledge of literary elements
(plot, character, setting, theme,
irony, humor, point of view)
Connection of text to life
experiences

Inferences about main and
supporting ideas

Sound devices (onomatopoeia,
alliteration, assonance,
consonance)

Figures of speech (simile,
metaphor, idiom, hyperbole,
allusion)

Elements of poetry (rhythm, rhyme,
stanza)

Abstract and literal meaning
Author's purpose

Variety of printed materials of
varying complexity

Variety of independent reading
Generalizations, inferences,
conclusions, recollections
Reading analysis
(compare/contrast, fact/opinion,
cause/effect, motive/result,
fantasy/reality, stereotype/bias,
predictions/conclusions)
Graphic organizers

Vocabulary development (idioms,
shades of meaning, context)

Analysis of genre (including content
areas)

Knowledge of literary elements
(plot, character, setting, theme,
irony, humor, point of view)
Connection of text to life
experiences

Inferences about main and
supporting ideas

Elements of poetry (rhythm, rhyme,
meter, stanza)

Abstract and literal meaning
Author's purpose and tone
Influences of writer, reader, and
situation
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Performance Standards

Teacher 6s Notes

Students will:

examine the validity, impact, and
quality of all printed material
compare relevant information from
literature to real-life experiences
point out theme, tone, and style
from a variety of genres
define authoros
purpose for point of view and use of
language

recognize the negative impact of
bias, prejudice, and stereotyping

t

Students will:

analyze the validity, impact, and
quality of all printed material

apply relevant information from
literature to real-life experiences
explain theme, tone, and style from
a variety of genres
interpret authoro
purpose for point of view and use of
language

understand the negative impact of
bias, prejudice, and stereotyping

Students will:

evaluate the validity, impact, and
quality of all printed material
appraise relevant information from
literature to real-life experiences
analyze theme, tone, and style from
a variety of genres

explain authords
purpose for point of view and use of
language

evaluate the negative impact of
bias, prejudice, and stereotyping
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Academic Expectations
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Curriculum Framework
Language Arts/Middle School

Grade Six

Grade Seven

Grade Eight

Content Guidelines: Writing

Academic Expectation 1.10
Students organize information through
development and use of classification
rules and systems.

Academic Expectation 1.11

Students write using appropriate forms,
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.

National Standards 3,4,5,6,7,8,10,11,
12

Writing process (prewriting, drafting,
revising, self- and peer-editing,
publishing)

Word choice appropriate to grade
level

Paragraph structure (topic
sentences, transitions, supporting
information, conclusion)

Figurative language (metaphor,
simile)

Note taking (paraphrasing, outlining,
summarizing, abbreviating)
Creative writing (short story, poem,
narrative, descriptive, play,
conversation)

Expository writing (persuasive,
research paper, biography, how-to,
editorial, critical thinking responses)
Legal and ethical use of information

Writing portfolio (examples of
creative and expository writing)

Writing process (prewriting, drafting,
revising, self- and peer-editing,
publishing)

Word choice appropriate to grade
level

Paragraph structure (topic
sentences, transitions, supporting
information, conclusion)

Figurative language (metaphor,
simile, hyperbole, idiom)

Note taking (paraphrasing, outlining,
summarizing, abbreviating)
Creative writing (short story, poem,
narrative, descriptive, play,
conversation)

Expository writing (persuasive,
research paper, biography, how-to,
editorial, critical thinking responses)
Legal and ethical use of information

Introduction to abstract writing
(symbolism)

Response to literature, drama,
works of art, music

Writing portfolio (examples of
creative and expository writing)

Writing process (prewriting, drafting,
revising, self- and peer-editing,
publishing)

Word choice appropriate to grade
level

Paragraph structure (topic
sentences, transitions, supporting
information, conclusion)

Figurative language (metaphor,
simile, hyperbole, idiom)

Note taking (paraphrasing, outlining,
summarizing, abbreviating)
Creative writing (short story, poem,
narrative, descriptive, play,
conversation)

Expository writing (persuasive,
research paper, biography, how-to,
editorial, critical thinking responses)
Legal and ethical use of information
Citation of sources

Various types of abstract writing
(analogy, symbolism, extended
metaphor, irony)

Response to literature, drama,
works of art, music

Writing portfolio (examples of
creative and expository writing)
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Performance Standards

Teacher 6s

Not ¢

Students will:
e generate and discover ideas
(pre-write)

e discover, organize, and record
original thoughts; paraphrase and
summarize researched information
(draft)

e recognize and develop context
according to audience and purpose
(revise)

e apply punctuation, spelling, word
choice, usage, and form (edit)

e prepare selected pieces for
publication using word-processing
programs (publish)

Students will:

generate and discover ideas
(pre-write)

discover, organize, and record
original thoughts; paraphrase and
summarize researched information
(draft)

recognize and develop context
according to audience and purpose
(revise)

apply punctuation, spelling, word
choice, usage, and form (edit)
prepare selected pieces for
publication using word-processing
programs (publish)

formulate and construct paragraphs
expressing abstract ideas

Students will:

generate and discover ideas
(pre-write)

discover, organize, and record
original thoughts; paraphrase and
summarize researched information
(draft)

recognize and develop context
according to audience and purpose
(revise)

apply punctuation, spelling, word
choice, usage, and form (edit)
prepare selected pieces for
publication using word-processing
programs (publish)

formulate and construct paragraphs
expressing abstract ideas
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Middle School

Grade Six

Grade Seven

Grade Eight

Content Guidelines: Mechanics

Academic Expectation 1.10
Students organize information through
development and use of classification
rules and systems.

Academic Expectation 1.11

Students write using appropriate forms,
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.

Academic Expectation 1.12

Students speak using appropriate forms,
conventions, and styles to communicate
ideas and information to different
audiences for different purposes.

National Standards 3,5,6,7,8,10,12

Simple/compound sentences

Nouns (possessive, irregular, plural,
abstract, collective, appositive)
Verbs (linking, action, helping,
irregular tense, verb phrases)

Modifiers (positive, comparative,
superlative degree)

Pronouns (personal, relative,
interrogative, demonstrative,
intensive, reflexive, indefinite,
antecedents)

Prepositions, conjunctions,
interjections, and prepositional
phrases

Appropriate format in written
composition (use of italics, comma
placement, underlining, quotation
marks, apostrophe, dash, hyphen,
semi-colon, colon)

Simple/compound/complex
sentences

Nouns (possessive, irregular, plural,
abstract, collective, appositive)
Verbs (linking, action, helping,
irregular tense, verb phrases,
perfect tenses, transitive/intransitive
verbs, active/passive voice,
progressive forms)

Modifiers (positive, comparative,
superlative degree)

Pronouns (personal, relative,
interrogative, demonstrative,
intensive, reflexive, indefinite,
antecedents)

Prepositions, conjunctions,
interjections and prepositional
phrases

Appropriate format in written
composition (use of italics, comma
placement, underlining, quotation
marks, apostrophe, dash, hyphen,
semi-colon, colon)

Simple/compound/complex
sentences

Nouns (possessive, irregular, plural,
abstract, collective, appositive)
Verbs (linking, action, helping,
irregular tense, verb phrases,
perfect tenses, transitive/intransitive
verbs, active/passive voice,
progressive forms, gerunds,
participles, infinitives)

Modifiers (positive, comparative,
superlative degree)

Pronouns (personal, relative,
interrogative, demonstrative,
intensive, reflexive, indefinite,
antecedents)

Prepositions, conjunctions,
interjections, and prepositional
phrases

Appropriate format in written
composition (use of italics, comma

*  Subject/verb agreement *  Subject/verb agreement placement, underlining, quotation
* Objects e Objects marks, apostrophe, dash, hyphen,
e Adverbial phrases semi-colon, colon)
. e  Subject/verb agreement
. Gene_ral rules and strategies of e General rules and strategies of e  Objects
spelling spelling e  Adverbial phrases
e Adjectival phrases
e General rules and strategies of
spelling
Performance Standards
Teacherds Notes Students will: Students will: Students will:

apply spelling rules proficiently in all
content areas

apply conventions in written work
develop and apply advanced
language structures in oral and
written communication

apply spelling rules proficiently in all
content areas

apply conventions in written work
develop and apply advanced
language structures in oral and
written communication

apply spelling rules proficiently in all
content areas

apply conventions in written work
develop and apply advanced
language structures in oral and
written communication
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Middle School

Grade Six

Grade Seven

Grade Eight

Content Guidelines: Speaking

Academic Expectation 1.1

Students use reference tools such as
dictionaries, almanacs, encyclopedias,
and computer reference programs and
research tools such as interviews and

Quality of speech (volume, pitch,
pronunciation, articulation)
Logical expression (complete
sentences and sequence ideas)

Quality of speech (volume, pitch,
pronunciation, articulation)
Logical expression (complete
sentences and sequence ideas)

Quality of speech (volume, pitch,
pronunciation, articulation)
Logical expression (complete
sentences and sequence ideas)

C ! r e Interviewing skills e Interviewing skills e Interviewing skills

surveys to find the information they need | «  Clarification of ideas in complete e Clarification of ideas in complete e  Clarification of ideas in complete
to meet specific demands, explore sentences sentences sentences
interests, or solve specific problems. e Formulation of questions, answers, | ¢ Formulation of questions, answers, | ¢ Formulation of questions, answers,

. . and statements in complete and statements in complete and statements in complete
Academic Expectation 1.10 sentences sentences sentences
Students organize information through e Verbal reflection and evaluation of | ¢  Verbal reflection and evaluation of | ¢  Verbal reflection and evaluation of
development and use of classification discussion discussion discussion
rules and systems. e Use of dramatic techniques (eye e Use of dramatic techniques (eye e Use of dramatic techniques (eye

. . contact, posture, gestures) contact, posture, gestures) contact, posture, gestures)
Academic Expectgtlon 112 . e Formal and informal conversation ¢ Formal and informal conversation
Students speak using appropriate forms, skills skills
conventions, and styles to communicate e  Choral readin «  Choral readin
ideas and information to different Choral reading 9 . . 9 . .

di for different purposes 4 . ) e  Oral presentations using visuals e Oral presentations using visuals
auadiences purp . Oral presentations using visuals
(technology) (technology)

) ) (technology)
Academic Expectation 1.13
Students make sense of ideas and
communicate ideas with the visual arts.
National Standards 4,6,7,8,9,10,11,12

Performance Standards

Teacherds Notes Students will: Students will: Students will:

participate in individual and
collaborative speaking activities
express thoughts and feelings in
complete sentences
demonstrate appropriate
presentation skills

read aloud with fluency

participate in individual and
collaborative speaking activities
express thoughts and feelings in
complete sentences
demonstrate appropriate
presentation skills

read aloud with fluency

participate in individual and
collaborative speaking activities
express thoughts and feelings in
complete sentences
demonstrate appropriate
presentation skills

read aloud with fluency
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Academic Expectations

Archdiocese of Louisville
Curriculum Framework
Language Arts/Middle School

Grade Six

Grade Seven

Grade Eight

Content Guidelines: Listening

Academic Expectation 1.1

Students use reference tools such as
dictionaries, almanacs, encyclopedias,
and computer reference programs and
research tools such as interviews and

Determination of speaker's motive,
bias, and point of view
Recognition of theme, major ideas,
and supporting details

Determination of speaker's motive,
bias, and point of view
Recognition of theme, major ideas,
and supporting details

Determination of speaker's motive,
bias, and point of view
Recognition of theme, major ideas,
and supporting details

e Listening posture and skills e Listening posture and skills e Listening posture and skills
surveys to find the information they need | o Appropriate response to oral e Appropriate response to oral e  Appropriate response to oral
to meet specific demands, explore presentation presentation presentation
interests, or solve specific problems. e  Distinction in intensity, pitch, quality, | ¢  Distinction in intensity, pitch, quality,
. . and sequence of a variety of sounds and sequence of a variety of sounds
Academic Expectation 1.4 e Detection of propaganda and over-
Students make sense of t_he various generalization
messages to which they listen. o «  Appreciation and respect for
_ _ e Appreciation and respect for dialects
Academic Expectation 1.13 dialects
Students make sense of ideas and
communicate ideas with the visual arts.
National Standards 4,7,8,9,10,11,12
Performance Standards
Teacherds Notes Students will: Students will: Students will:
e interpret and respond to spoken e interpret and respond to spoken e interpret and respond to spoken
messages messages messages
o follow spoken directions o follow spoken directions o follow spoken directions
e use appropriate listening posture e use appropriate listening posture e use appropriate listening posture

and skills

and skills

and skills
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